MuHHCTEPCTBO HAYKH H Bbiciero oopasosanusi Poccuiickoii ®@exepanuu
®DenepanbHOE rocyIapCTBeHHOE 010/DKeTHOE 00pa30BaTeIbHOE YUPEXKACHHE
BBICIEr0 0Opa3oBaHuUs
«BraguMupckuii rocyaapcTBeHHbIH YHHBEPCHTET
umenn Astekcanapa I'puropseBuua u Hukonas I'puropseBuya CTo/1eTOBBIX»

(Bal'y)

[Temarornyeckuii u

204 4

YSury prat

b Vs &
""D’E\‘a‘,m

PABOYAS TPOI'PAMMA JUCIUITJIMHBI

METOJINKA OBYYEHUS AHTJIMHCKOMY SI3BIKY KAK IVIOBAJIBHOMY

(HauMEeHOBAHHUE JUCLUILIHHEL)
HanpapJieHHe MOAT0TOBKH / CIIeNHAJIBHOCTD

44.04.01 IMegaroruyeckoe 0Opa3oBaHUE

(KOJ ¥ HAUMEHOBAHHE HAIPABJICHHS TOATOTOBKH (CIEIHAIBHOCTH)

HANPaBJEeHHOCTH (MPOo(UIb) NOATOTOBKH
VHOCTpaHHbIE A3bIKH ¥ MEKKYJIbTYpHAsE KOMMYHHUKAIMS (HA AaHTTIMACKOM SI3BIKE)

(HanpaBJIeHHOCTH (IIPO(UIIb) TOATOTOBKH))

r. Bnagumup
2021 rox



1. EJIM OCBOEHUSA JUCIUITJINHbBI

[lenpi0 OCBOEHUS AMUCHUILIUHBI «MeToauka OOy4YeHMs aHTIUICKOMY SI3BIKY Kak

r7100aTbHOMY

npenoaaBansls HWHOCTPAHHBIX  A3bBIKOB,

ABIIACTCA  O3HAKOMIJICHUC

HOBEUIIINMU

TCHACHIUIMU B

oOJactu

C HWHHOBAIIMOHHBIMHU NYTAMU [IPCIIOAaBaAHUA

HHOCTPAHHBIX A3BIKOB B YCJIIOBHUAX r100aIbHOTO KpPOCC-KYJIbTYPHOTI'O B3aHMO[[eI>'ICTBI/ISI B

COBpPEMEHHOM MUPE.

3amau JUCHUILUIMHBI KOHKPETHU3UPYIOT CPOPMYIUPOBAHHYIO II€]Ib U CIIOCOOCTBYIOT €€

pcainsanuun:

e CopmupoBaTh y OOy4aromuxcsi MaKCHMAaJbHO IIEJIOCTHOE NPEACTABICHUE O

COBPEMEHHOM TIOJIX0JIC K TPENOJaBaHUIO aHTJIMACKOTO S3bIKa «00YYCHUE aHTIHHCKOMY
SI3BIKY JUIS HOCUTENel apyrux s3eikoBy» (TESOL);

¢ O3HaKOMJICHHE C POOIeMaMH MEXKKYIbTYPHOM 00pa30BaTeIbHON KOMMYHUKAITUH

e O3HaKOMJIEHHE C MPOOJIEMaMH KpPOCC-KYJIbTYpHOW TUAAKTUKA B MH(DOPMAIMOHHOM

IIPOCTPAHCTBE

2.MECTO JMCIIMIIVIMHBI B CTPYKTYPE OIIOII

JucuuIimmHa

OTHOCHTCS K 00513aT€JIbHON YacTH.
3. INIAHUPYEMBIE PE3YJIBTATbBI OBYYEHMUS 110 JUCHUITIMHE

«Metoauka o0OydeHHUS aHIVIMHCKOMY SI3bIKY Kak TIJI0OOAJIbHOMY»

[lnmanupyembie  pe3yibTaThl OOYYEHHs [0 JUCHUIUIMHE, COOTHECEHHBIE C
IUTaHUpYEMbIMH pe3ynbratamu ocBoeHus OITOIT:
dopmupyemebie [Inanupyemble pe3yabTaThl 00y4eHUs 10 HanmenoBanue
KOMITETEHIHH JMCLIUIUIAHE, B COOTBETCTBUHU C HHAMKATOPOM OLIEGHOYHOTO
(kox, conepxanue JOCTHKEHUS] KOMIIETCHIIUU cpeacTaa
KOMIICTCHIIHH) Wunukarop PesynbTathl 00y4eHus 10
JOCTHKEHUS JUCLUTUIMHE
KOMIIETEHIINH
(K00, codepoicanue
uHouUKamopa
YK-1 VYK-1.1. 3naer 3HATh: TectoBbie
Cnocoben MIPUHIIUITBI cOOpa, OCHOBBI METOJIUKH BOITPOCHI
OCYILECTBIISATh oTOopa 1 0000IIEeHUsT | IPenoIaBaHHs [TpakTuko-
KPUTHYECKHI aHan3 | mHGOpMaIum, aHIJIMHACKOTO SI3bIKA B OPHEHTUPOBAHHOE
POOJIEMHBIX METOJIMKH cucTeMHoro | pamkax TESOL 3aJaHue
CUTyaIliii Ha ocHOBe | moaxona s perrenust | (Teaching English for
CHCTEMHOTO TIOAX0/1a, | MPOPECCHOHATBHBIX Speakers of Other
BbIpabaThIBaTh 3ajad. Languages), EFL
crpareruto neicteuii | YK-1.2. Ymeer (English as a Foreign

aHAITM3UPOBATH U
CHCTEeMaTH3HPOBATh
Pa3HOpPOIHbBIE TAHHBIE,
OLICHUBATh

3¢ (HEeKTUBHOCTH
MpoIIeTyp aHaIu3a
po0JieM U IPUHSTUS
pelIeHHi B

Language)

YMETh:

oTOMpaTh  METOIbl U
cpenctBa oOyuenus EFL,

aJlcKBaTHBIE YPOBHIO
paBBI/ITI/If{ yqamnxcsf
BJIAJIETh:

CIIOCOOHOCTBIO




npodeccroHabHOM OCYIIECTBIISATh
JeSITeIbHOCTH. JTUATHOCTHKY
VK-1.3. Bnageer JIOCTUTHYTBIX
METOA0JIOTHEH pe3yabTaToOB 00ydeHUs
CUCTEMHOT'O U yUalmxcs
KPUTHYECKOTO EFL

aHaJIM3a MPoOIeMHBIX

CUTYallU;

METOIMKAMH

MOCTAaHOBKH IIEJIH,

OTIpeIeIeHUs

croco0oB ee

JOCTUKECHHUS,

pa3paboTKu CTpaTeruii

IIENUCTBUIA.

YK-4 VYK-4.1. 3naer 3HATh: TecTtoBbie
Crnioco0eH npuMeHsTh | MpaBuia u COBPEMEHHBIE BOIIPOCHI
COBpPEMEHHBIC 3aKOHOMEPHOCTH KOMMYHHKATHBHBIC [TpakTuko-
KOMMYHHKATHBHBIC JTMYHOMN U JEJIOBOM TEXHOJIOTUH U TIOJXO/bI B | OPUEHTHPOBAHHOE
TEXHOJIOTHH, B TOM YCTHOM M MUCbMEHHOM | pamkax uzydenust EFL 3a/laHue

quclie Ha
WHOCTPAHHOM (BIX)
sI3bIKe (ax), IS
aKaJIeMUYECKOTO H
npodeccnoHalbHOTO
B3aUMOJIEVCTBHUS

KOMMYHHKAINH,
COBPEMCHHBIC
KOMMYHHUKATHBHbBIC
TEXHOJIOTHH Ha
PYCCKOM U
WHOCTPAHHOM SI3BIKAX.
VK-4.2. YMmeer
MIPUMEHSITh Ha
MIPaKTUKE
KOMMYHHUKATHBHBIC
TEXHOJOTHH, METOBI
U CIIOCOOHKI IEIIOBOTO
o0IIEeHHsT TS
aKaJeMUYECKOro U
npodeccrnoHalbHOTO
B3aNMOJEHCTBHUSI
VK-4.3. Bnageer
METOJNKON
MEXKJIMYHOCTHOTO
JIEJIOBOTO OOIICHUS Ha
PYCCKOM U
WHOCTPAHHOM SI3BIKAX,
C MpUMEHEHUEM
npo¢eCcCuOHATBHBIX

YMCTb!
IMPUMCHATDb Ha IIPAKTHUKE

KOMMYHHUKATHBHBIC,
KYJIBTYPHO
00YyCIIOBIICHHBIE
TEXHOJIOTUHU, MCTObI 1
CIOCOOBI IETTOBOTO
OOIIeHHS B ayAUTOPHON
paboTe B mporpammax
u3zyuenust EFL

BIIQJICTh:

metoaukoii Critical
Thinking in the EFL
Classroom B mporpammax
HN3YUCHUA NHOCTPAHHBIX
s361k0B TESOL




S3BIKOBBIX (OPM,
CPEICTB U
COBpPEMEHHBIX
KOMMYHHKATHBHBIX
TEXHOJIOTHH.

YK-6
Crocoben
OTIPEICTUTh U
peam3oBarh
MIPUOPUTETHI
COOCTBEHHOM
JIEATEIBHOCTH U
CIIOCOOBI €€
COBEpPIIICHCTBOBAHUS
Ha OCHOBE
CaMOOIIEHKHU

VK-6.1. 3HaeT 0CHOBBI
IJIAHUPOBAHUS
npodeccrnoHabHOM
TPACKTOPHUH C YUETOM
oco0eHHOCTEH
npodeccrnoHabHOI
IEeITEIbHOCTH U
TpeOOBaHMUI pHIHKA
Tpyada.

VK-6.2. YMmeer
IJIAHUPOBATh
CaMOCTOSTEIIbHYIO
JIeITEIILHOCTh B
perieHnu
poheCCHOHATBHBIX
3a/1a4, 10JIBepraTh
KPUTUYECKOMY
aHaIN3y
MpoJIeTIaHHYIO PaboTYy,
HaXOJUTh U
HCIIOIL30BaTh
MMEIOIININCS OITBIT B
COOTBETCTBHUH C
3aJavyaMu
caMOpa3BUTHSI.
VK-6.3. Bnaneer
criocobamMu
yIpaBJI€HUsS CBOEH
MMO3HABaTeILHOMI
JIEeITESITIHHOCTRIO U €€
COBEPIIICHCTBOBAHUS
Ha OCHOBC
CaMOOIICHKH 1
MIPUHIIUIIOB
o0Opa3oBaHUsI B
TeUeHHEe Bcel KU3HU.

3HATh:
0COOEHHOCTH
IJIAHUPOBAHUS 3aHATHI
o uzyuenuto EFL B
pamkax TESOL c yuerom
noTpeOHOCTEN
o0ydJaromuxcs u
TpeOoBaHUI pbIHKA Tpyia
YMETh:

MUIAHUPOBATH 3aHATHSI 110
n3zyuenuto EFL B pamkax
TESOL c yuerom
notpeOHoOCTEN
0o0yyJaromuxcs u
TpeOoBaHUI pbIHKA Tpyia
BIIQJICTh:

HaBbIKaMU THOKOM
a/larTalyy MIaHoB
y4eOHBIX IPOrpamMM 1o
nzydenuto EFL B pamkax
TESOL c yuerom
notpeOHoOCTEN
oOyJaromuxcs u
TpeOoBaHU pbIHKA Tpyia

TecToBrie
BOIIPOCHI
IIpakTuxo-
OpUEHTUPOBAHHOE
3aJlaHue




OIIK-2
Crniocoben
y4acTBOBATh B
pa3paboTKe OCHOBHBIX
Y JIOTIOJTHUTEIIbHBIX
00pa3oBaTeIbHBIX
pOTrpamM,
pa3pabarbIBaTh
OTJICTbHBIE MX
KOMITOHEHTHI (B TOM
qucie ¢
HCIOJIb30BAaHUEM
nH(pOpPMaIMOHHO-
KOMMYHHUKAITHOHHBIX
TEXHOJIOTHHN)

OIIK.2.1.
OcymecTBisieT
pa3paboTKy mporpamm
OTICIBHBIX  YUEOHBIX
MpPEeIMETOB, B
qrcie porpamMm
JOTIOJTHUTEIIBHOTO
oOpazoBaHHs

TOM

(cormacHo
OCBOCHHOMY
npodumo (mpoduism)
TOJITOTOBKH )
OIIK.2.2.
JemoHcTpHpyeT
yMEHUE
pa3pabaTsiBaTh
porpaMmy pa3BUTHS
YHUBEPCAIbHBIX
y4eOHBIX  JICUCTBUU
cpelncTBamMu
IpenojaBacMoun(-bIx )
y4eOHBIX JUCUHUIUIHH,
B TOM 4YHuClIE C
ucnons3zoBanuem UKT
OIIK.2.3.
JlemoHCTpHpYyET
yMeHHUe
pa3zpabaThiBaTh
TIJIAaHUPYyEMBbIE

pe3ynbTaTel 00y4eHUs

n CHUCTCMBI Hux
OIICHUBAHUA, B TOM
qucCie C

ucnosibzoBannem NUKT
(cormacHo
OCBOCHHOMY

npoduiio (mpoduisim)
MOATOTOBKH )

3HATh:

- 3HaTh:
BO3MOXKHOCTH
UCTIOJIB30BaHUS B
yueOHOM IpolLiecce
COBPEMEHHBIX CPE/ICTB
o0yuenust EFL (B Tom
YHCIIe C UCTIOJIb30BAaHUEM
nH(pOpMaIMOHHO-
KOMMYHHKAITHOHHBIX
TEXHOJIOTHH);

YMETh:

- UCIIONIB30BaTh B
pa3paboTKe OCHOBHBIX H
JIOTIOTHUTEIIbHBIX
00pa3zoBaTeIbHBIX
IporpaMM COBPEMEHHBIC
cpenctBa oOyuenus EFL
(B TOM  4YHCIIE c
MCIIOJIb30BaHUEM
nH(pOpMaMOHHO-
KOMMYHHKAITHOHHBIX
TEXHOJIOTHH);

BJIAJICTh:

Crnioco6amu opreHTaluu
B IIpoheccuoHaNbHbIX
MCTOYHHKAX
uH(popMaLnu;
COBPEMEHHBIMU
TEXHOJIOTUSIMU

oOyuenus EFL.

TecToBeie
BOIIPOCHI
IIpakTuxo-
OPHUEHTUPOBAHHOE
3aJlaHue




OIIK-5

. Criocoben
pa3pabaThiBaTh
MIPOrpaMMBbI
MOHHUTOPHUHTA
pe3yabTaToB
oOpazoBaHMs
oOydJaronuxcs,
pa3pabarbiBaTh U
peaan30BHIBATH
MIPOrpaMMBbI
MIPEOI0JICHUS
TPYAHOCTEH B
oOyueHuun

OIIK.5.1.
dopMyIUpyeT
00pa3oBaTeIbHBIC
pe3yIbTaThI
00yJaroIuXxcs B
paMKax y4eOHBIX
MIPEIMETOB COTJIACHO
OCBOCHHOMY
(OCBOCHHBIM)
npoduito (mpoduisim)
MTOJITOTOBKH.

OIIK.5.2.
OcymiecTBisieT 0TO0p
JTUArHOCTHYECKUX
cpencts, popm
KOHTPOJISI M OIICHKH
c(hopMHPOBAHHOCTHU
00pa3oBaTEIIbHEBIX
pe3yIbTaToB
oOyJaromuxcs.

OIIK.5.3. IIpumenser
pa3IMYHbIC
JTUArHOCTHYCCKHE
cpenctaa, GopMbl
KOHTPOJIS ¥ OT[CHKU
c(hopMHPOBAHHOCTHU
00pasoBaTebHBIX
pe3yIbTaToB
00yJarommxcs u
hopmyaupyer
BBISIBIICHHBIC
TPYIHOCTH B
o0y4eHnn

3HATh:
— 3HaTh: YPOBHU
BJIQ/ICHUS A3BIKOM B
cTpykrype EFL u
TpeOOBaHUS K OBJIAJICHUIO
JIEKCUYECCKUMH,
rpaMMaTHYECKHUMU U
(hOHETHYCCKUMHU
CpeIICTBAMU SI3bIKa Ha
Ka)KJIOM ypOBHE;

YMETh:

— 3a1aBaTh B
pa3paboTKe OCHOBHBIX H
JIOTIOTHUTEIIBHBIX
00pa3oBaTeNbHbIX
porpaMMm
COOTBETCTBYIOIIETO
YPOBHSI
SI3BIKOM

TpeOOBaHMs

OBIIA/ICHUS
COTJIACHO
cTpykrype EFL;
BJIAJICTh:
JIMAarHOCTUYCCKHMU
cpencrBamu, popmamMu
KOHTPOJIS ¥ OLCHKH
c(hOpMHUPOBAHHOCTH
00pa3oBaTeIbHBIX
pe3yIbTaToOB
00y4aronMXcst COrJacHO
COOTBETCTBYIOLLIEMY
ypoBHIO B cucteme EFL,
dbopmynupyer
BBISIBJICHHBIE TPYJAHOCTH B
oOyuenun EFL.

TecToBeie
BOIIPOCHI
IIpakTuxo-
OPHUEHTUPOBAHHOE
3aJlaHue




OIIK-6.

Crniocoben
MIPOCKTHPOBATh U
WCIIOJIb30BaTh

¢ exTuBHBIC
MICUXOJIOTOTIE/IArOTHYe
CKHE, B TOM YHCIIC
WHKJIFO3UBHBIC,
TEXHOJIOTUH B
npodeccnoHaTBHOM
NS TeIILHOCTH,
HEOOXOTUMBIC IS
WH/IUBUyAJTN3aIUU
00y4YeHHSI, Pa3BUTHS,
BOCIIATAHHUSI
oOyuaromuxcs ¢
0COOBIMH
00pa3oBaTeIbHBIMH
MOTPEOHOCTAMU

OIIK.6.1.
JleMoHCTpUpYET
3HaAHMS IICUXOJIOTO0-
MeJIarOTHYCCKUX
TEXHOJIOTHH B
npodecCuoHAITBHOM
JeSTeIIbHOCTH,
HEeOOXOIUMBIE IS
WHIUBUAYATH3AIIT
oOydeHus1, pa3BUTHS,
BOCIIUTAHHMS, B TOM
YuCiie 00y4aromuxcs
C 0COOBIMH
o0pasoBaTeIbHBIMU
MOTPEOHOCTAMHU

OIIK.6.2.
JemoHcTpHpyeT
YMEHHUS
muddepeHITMpPOBaHHOT
0 0TOOpa MCUXO0JIOTO-
MeJarornIecKux
TEXHOJIOTHH,
HEOOXOUMBIX JISI
WHIUBUAYTH3AITT
oOyueHus1, pa3BUTHS,
BOCIIUTAHMUS, B TOM
qucie 00yJaronmxcs
C 0COOBIMHU
00pa3oBaTenbHBIMU
MOTPeOHOCTSAIMU, C
1enbto 3P GeKTUBHOTO
OCYIIIECTBIICHUS
npodeccnoHanbHOM
JeSITeIbHOCTH

OIIK.6.3. [Ipumenser
TICUXO0JIOTO-
MeIarOTHYECKUE
TEXHOJIOTHH B
npodeccroHanbHOM
JEATEIbHOCTH,
HEOOXOIUMBIE IS
WHIBU Y TH3AIH
oOydJeHwus1, pa3BUTHSA,
BOCITUTAHHMS, B TOM

3HATh:
- MIpUEMBI pabOTHI
Ha VMHIUBUIYaJTbHBIX
3aHATHAX U 3aHATHUAX C
IpyIIon
Pa3sHOYPOBHEBBIX

y4aluxcs B CTPYKType
EFL,;

YMETh:

- OpraHU30BbIBAThH

s dexTHBHOE
B3aHMO/ICHCTBHUE Ha

3aHATHUAX, B TOM 4YHCIIE
TPYNIOBBIE BUIBI Pa0OT,
MPeI0TBPALIATh
MICUXOJIOTHYECKHE u
MTOBE/ICHYCCKUE
npoOJeMbl Ha 3aHATUAX B
cTpykrype EFL ;

BIIQJICTh:

TICHXOJIOT0-
MeIarOrHYeCKUMU
TEXHOJIOTUSMH,
o0ecreunBaroIIMU
WHIUBUTYJTH3AIAIO
oOyuenwus B cucreme EFL.

TecToBeie
BOIIPOCHI
IIpakTuxo-
OPHUEHTUPOBAHHOE
3aJlaHue




qHclie 00yJarouXCcs
¢ 0cOOBIMU
o0pa3oBaTeNbHBIMH
MOTPEOHOCTAMU

OIIK-7
Cnocoben
B3aMMO/ICMICTBOBATH C
Y4aCTHUKAMHU
00pazoBaTeNbHBIX
OTHOILIEHUH B paMKax
peanu3anuu
00pa3oBaTeNbHBIX
porpaMm

OIIK.7.1. Onpexnenser
COCTaB  y4YaCTHUKOB
00pazoBaTeNbHBIX

OTHOILIEHUH, UX IIpaBa

U 00sM3aHHOCTH B

pamMKax  pealu3aluu
00pa3oBaTeNbHBIX
IporpaMM, B  TOM
4yuclue B YPOUHOU
NESTEIBHOCTH,
BHEYPOUHOH
NeSITeNIbHOCTH,
KOPPEKIMOHHOM
pabote

OIIK.7.2. IIpoBogut
oTOOp M TpHUMEHEHHE
dbopM, MeETOIOB U
TEXHOJIOTHI

B3aHMOJICHCTBU u

3HaTh: CITIOCOOBI
[ICUXUYECKOT0 u
[IEeJArornyecKoro
MOHI/ITOpI/IHFa

oOyJaronmxcsi, B
qurcIe

TOM
[0  IporpaMmam
«00y4eHHe aHIrIMHCKOMY

SA3BIKY I HOCUTEJEH
ApYyrux A3BIKOB»
(TESOL).

YMmeTs: HCIIOJIB30BATH

METOBI TICHXOJIOTHYECKOM
JIMArHOCTUKHN JUIS
peleHus

PO eCCHOHATEHBIX

3ajau.

Brasers: criocodamu
OCYIIIECTBIICHHS

IICHUXOJIOro-




COTPY/ZHUYECTBA
Y4aCTHUKOB
00pa3oBaTeNbHBIX
OTHOULIEHUI B
YpOUYHOH
NeSITeNIbHOCTH,
BHEYPOUYHOU
JeSITeNIbHOCTH u
KOPPEKLIHOHHOMN
pabore B  pamKax
peanuzanuu
00pa3oBaTeNbHBIX
porpaMm

OIIK.7.3. Ilmanupyer
u OpraHusyer
JeSITeNIbHOCTD
OCHOBHBIX Y4aCTHHUKOB
00pazoBaTeNbHBIX
OTHOILLEHUH B pPaMKax
peanuzanuu
00pazoBaTeNbHBIX
MpOrpaMM C Y4ETOM
COLIMATIbHBIX
BO3PACTHBIX M HHBIX
ocoOeHHOCTeH
YYaCTHHKOB
00pa3zoBaTenbHOTO
npotecca

MeAarornyecKomn
TIOJIICPXKKH U
COIIPOBOXK/ICHHS B
YCIIOBUSIX
MYJIBTUKYJIBTYPHOTO U
MYJIbTYIUHTBAILHOTO
o0OpazoBaHus;




IK-2
Criocoben
UCCIICIOBATh U
POCKTHPOBAThH
nporecc o0ydeHust Ha
OCHOBE
000CHOBaHHBIX (OpM,
METO/IOB ¥ IPHEMOB
OpraHu3aIuu
JeSITeJIbHOCTH,
o0yJaromuxcs B
00pa3oBaTeNbHBIX
OpTaHu3aIHIX
COOTBETCTBYIOIIETO
ypPOBHsI 00pa30BaHUs

[IK.2.1.
COBPEMEHHBIMU

Bnaneer
METOJlaMd  HAy4YHO-
HCCIIEN0BATEIbCKOU
pabotel B oOyactu
oOpazoBaHus u
BOCIUTAHUS
[IK.2.2.

IIPOCKTUPOBATH

Cnocoben

npoiecc OOy4eHHs] Ha
OCHOBE
000CHOBaHHBIX (opM,
METOZOB W IPHUEMOB
OpraHu3allH YPOUHOH
u BHEYPOYHOUN
IEeITEIbHOCTU
oOyJaromuxcs
IIK.2.3. Crocoben
(dhopMyIMpoBaTh "
BBINIOJIHSTh
HCCIICI0BATCILCKIE
3a1a4u B CBOEN
Hay4HO-
METOIUYECKON
JeSITeIbHOCTH

3HaTh: COBpPEMEHHBIE

METO/IbI Hay4YHO-
HCCJIEIOBATEbCKOM
paboThI B oOnactu
oOpazoBaHus u
BOCIIUTaHUSI B YCIIOBHSX
MYJIBTHKYJIBTYPHOTO u
MYJIBTYJIMHTBAJIBHOTO
00pazoBaHus

YMerp:
nporecc ooyuenust EFL na

000CHOBAaHHBIX

IMPOCKTUPOBATH

OCHOBE
¢dbopM, METOJIOB U IPUEMOB
OpraHu3aluy YpOuyHOH H
BHEYPOUYHOMI
JIeSITEIIbHOCTH,
00yJaroIMXCs B YCIOBHUSX
MYJIBTHKYJIBTYPHOTO u
MYJBTYJIMHTBAJIBHOTO
oOpazoBaHus

BJIAJICTh: PEAIN30BBIBATH
Ha MPAKTUKE
UCCJIeIOBATEIIbCKUE
HAyYHO-METOIUYECKUE
3aJjaud B YCIIOBMSX
MYJIbTHKYJIBTYPHOTO |
MYJIbTYJIUHTBAIEHOTO
oOpazoBaHus




I1IK-4. [IK.4.1. YmMeer | 3HaTh: TecToBeie
Crniocoben OTIpeCIISATh u|— LEH U | BOIIPOCHI
OpraHu30BaThb (dhopMyIMpoBaTh IEIH | 3a7a4u uHAuBHAyanbHOM | [IpakThko-

UHAMBUAYAJIBHYIO U | ¥ 3a/1a44 | 1 COBMECTHOW y4eOHO- | OPUEHTUPOBAHHOE
COBMECTHYIO y4€OHO- | MHAMBUIYaJbHOM M | IIPOEKTHOM JEATENLHOCTH | 3aJ]aHHue
MIPOCKTHYIO COBMECTHOM yueOHO- | oOyuaromuxcs EFL B
JESTEIbHOCTD IIPOEKTHOMN YCIOBUSX  KYJIbTYPHOI'O
oOyuaromuxcs B JeSITeNIbHOCTH pa3zHooOpasus,
COOTBETCTBYIOLIEH | 0Oydarommxcs B | YMETh:
IpeaMETHOM 001acTH | CBOEH MIPEAMETHOM | — [IpuMeHsTH
obnactu pasJnyHbIe [PHEMBI
11K .4.2. HpI/IMeHSIeT MOTHBAI[UA K yqe6Ho-
Pa3IMYHBIC  TPUCMBI | MPOEKTHOM JIE€ATEIbHOCTH
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multicultural settings

2 | Cultural traditions of 7-12 |6 54 Petitunr-
learning and learning KOHTpOJb No 2
in different countries. (12 memens)

3 | The foundations of 13-18 | 6 54 Peiitunr-
teaching  languages KOHTPOJb Ne 3
with the wuse of (18 nemens)
technologies in
multicultural
education.

Bcero 3a 1 cemectp 18 18 162 | zauer

1 | Teaching English as 1-6 6 15 PetiTunr-

a Foreign Language KOHTpOJIb No 1
in  multilingual and (6 Hemens)
multicultural settings

2 | Cultural traditions of 7-12 6 15 PetiTunr-
learning and learning KOHTpOJIb No 2
in different countries. (12 nemens)

3 | The foundations of 13-18 6 15 Peiitunr-
teaching  languages KOHTpOJb No 3
with the wuse of (18 nemens)
technologies in
multicultural
education.

Bcero 3a 2 cemectp 18 18 45 DK3aMeH

Hannune B JUCHUITIIUNHE

KIT/KP

HToro mo IUCIMILIAHE 18 18 18 180 |3awer - 1

CEMECTP
DK3aMeH 2
CEMECTP

COJIEP)KAHME JIEKIIMOHHBIX 3AHSTHI 11O JAUCHHUIIJIMHE.
Pa3gn 1. Teaching English as a Foreign Language in multilingual and multicultural settings.

Tema 1. Principles of TEFL teachers.

ConepkaHuE TEMBI.

English in the World Today. Non-Native English-Speaking Teachers in the Profession.
Classroom Research, Teacher Research, and Action Research in Language Teaching.
Reflective Teaching: Principles and Practices. Lesson Planning in Second/Foreign Language
Teaching. Effective Professional Development for Language Teachers. TEFL teachers-

community.

Tema 2. Teaching Language Skills.

CoaepxkaHue TEMBI.

Second Language Listening Comprehension:

and Pedagogy. Teaching

Second/Foreign Language Literacy to School-Age Learners. Developing Engaged Second




Language Readers. Teaching Reading for Academic Purposes. Considerations for Teaching
Second Language Writing. Grammar in Second Language Writing. Teaching Grammar.
Spoken Grammar. Teaching and Learning VVocabulary for Second Language Learners. Large-
Scale Second Language Assessment. Assessment in Second Language Classrooms

Tewma 3. Critical Thinking in the EFL Classroom.

ConeprkaHue TEMBI.

Fluency-Oriented Second Language Teaching. Critical Thinking in the EFL Classroom as
capacity of using language successfully and appropriately to achieve a communicative
purpose within the limits of a given context: infer information from oral and written texts;
compare and contrast ideas; identify advantages and disadvantages related to different issues;
distinguish facts and opinions; write short compositions stating their point-of-view with
supporting arguments; conduct surveys and analyze the information collected; examine the
contents of different types of readings; use logical thinking to solve fictitious cases; examine
and discuss issues from different perspectives (social, political, economic); analyze
implications;  judge events and peoples’ views about them; judge the wvalidity and
applicability of alternative solutions; and reflect on the social impact and consequences of
various issues on our community.

Pa3gen 2. Cultural traditions of learning and learning in different countries.

Tema 1. Cultural tradition in education.

ConeprxkaHue TeMbl

Family and education. Cultural traditions of learning and learning in different countries.
Learning priorities in different cultures. Teaching styles in different cultures. Styles of
motivation for learning and education. Motivation in Second Language Learning Language
education in different cultures. Language Learning Strategies and Styles.

Tema 2. Language Policy in the Context of Ethnocultural Diversity.

CoaepxaHue TEMBI.

Aspects of bilingual/multilingual education. The education of ethnic and cultural
minority groups. The children of migrants not being (fluent) speakers of the official/national
language(s) of the host country. Bilingual/multilingual children at monolingual school. A
multilingual/multicultural classroom. The course Pre-school, primary and secondary
education in the context of bilingualism and multilingualism.

Tema 3. Integrated Approaches of TESOL.

CoaepxaHue TEMBI.

An Overview of Language Teaching Methods and Approaches. Tools and Techniques of
Effective Second/Foreign Language Teaching. Communicative Language Teaching. Teaching
Language through Discourse. Content-Based and Immersion Models of Second/Foreign
Language Teaching. Task-Based Teaching and Learning. Teaching Young Learners in
English as a Second/Foreign. Adult Learners in English as Second/Foreign Language
Settings. English for Specific Purposes. English as Second/Foreign Language Textbooks:
How to Choose Them—How to Use Them.

PA3JIEN 3. The foundations of teaching languages with the use of technologies in
multicultural education.

Tema 1. Technology-mediated language teaching in multilingual & multicultural education.
ConepkaHUE TEMBI.

Adaptation the course content to the blended and online teaching environment. Using
the flipped classroom approach in the technology enhanced offline and online language



teaching Core principles and best practices of online teaching and learning. Technology tools
to support language teaching and learning. Task-based language teaching in the technology-
mediated language classroom.

Tema 2. Effective instructional interaction in blended and online language classroom in
multilingual & multicultural education.

ConeprkaHue TEMBI.

The four environments: oral synchronous, written synchronous, oral asynchronous, and
written asynchronous environments. Teaching a language focus lesson online. Teaching a
skills focus lesson online. Using text, sound and visuals to amplify oral and written venues.
Copyright and language teaching materials writing and use. Designing online language
teaching curricula. Instructional design. Virtual classroom vs. LMS (Learning Management
System) in the blended and online language classroom.

Tema 3. Assessment and feedback in technology-mediated language teaching in multilingual
& multicultural education.

Conep;xaHI/Ie TEMBI.

Technology-mediated formative and summative assessment. Test formats and task
types for online language assessment. Providing explicit oral and written feedback. Providing
implicit feedback. Online test-proctoring. Dealing with technical issues. Managing behaviour
in the online classroom. Self-reflection practices for online language teachers.

Conepmanne NMPaKTHYC€CKHUX 3aHATHI 1O JUCHUIIJINHE
Pa3gn 1. Teaching English as a Foreign Language in multilingual and multicultural settings.
Tema 1. Principles of TEFL teachers.
Conep;xaHI/Ie TEMBI.
English in the World Today. Non-Native English-Speaking Teachers in the Profession.
Classroom Research, Teacher Research, and Action Research in Language Teaching.
Reflective Teaching: Principles and Practices. Lesson Planning in Second/Foreign Language
Teaching. Effective Professional Development for Language Teachers. TEFL teachers-
community.
Tema 2. Teaching Language Skills.
CoaepxaHue TEMBI.
Second Language Listening Comprehension: Process and Pedagogy. Teaching
Second/Foreign Language Literacy to School-Age Learners. Developing Engaged Second
Language Readers. Teaching Reading for Academic Purposes. Considerations for Teaching
Second Language Writing. Grammar in Second Language Writing. Teaching Grammar.
Spoken Grammar. Teaching and Learning VVocabulary for Second Language Learners. Large-
Scale Second Language Assessment. Assessment in Second Language Classrooms
Tema 3. Critical Thinking in the EFL Classroom.
ConepkaHue TEMBI.
Fluency-Oriented Second Language Teaching. Critical Thinking in the EFL Classroom as
capacity of using language successfully and appropriately to achieve a communicative
purpose within the limits of a given context: infer information from oral and written texts;
compare and contrast ideas; identify advantages and disadvantages related to different issues;
distinguish facts and opinions; write short compositions stating their point-of-view with
supporting arguments; conduct surveys and analyze the information collected; examine the
contents of different types of readings; use logical thinking to solve fictitious cases; examine



and discuss issues from different perspectives (social, political, economic); analyze
implications;  judge events and peoples’ views about them; judge the validity and
applicability of alternative solutions; and reflect on the social impact and consequences of
various issues on our community.

Pa3gen 2. Cultural traditions of learning and learning in different countries.

Tema 1. Cultural tradition in education..

ConeprkaHue TEMbI

Family and education. Cultural traditions of learning and learning in different countries.
Learning priorities in different cultures. Teaching styles in different cultures. Styles of
motivation for learning and education. Motivation in Second Language Learning Language
education in different cultures. Language Learning Strategies and Styles.

Tema 2. Language Policy in the Context of Ethnocultural Diversity.

ConeprkaHue TEMBI.

Aspects of bilingual/multilingual education. The education of ethnic and cultural
minority groups. The children of migrants not being (fluent) speakers of the official/national
language(s) of the host country. Bilingual/multilingual children at monolingual school. A
multilingual/multicultural classroom. The course Pre-school, primary and secondary
education in the context of bilingualism and multilingualism.

Tema 3. Integrated Approaches of TESOL.

ConeprkaHue TEMBI.

An Overview of Language Teaching Methods and Approaches. Tools and Techniques of
Effective Second/Foreign Language Teaching. Communicative Language Teaching. Teaching
Language through Discourse. Content-Based and Immersion Models of Second/Foreign
Language Teaching. Task-Based Teaching and Learning. Teaching Young Learners in
English as a Second/Foreign. Adult Learners in English as a Second/Foreign Language
Settings. English for Specific Purposes. English as a Second/Foreign Language Textbooks:
How to Choose Them—How to Use Them.

PA3IEN 3. The foundations of teaching languages with the use of technologies in
multicultural education.

Tema 1. Technology-mediated language teaching in multilingual & multicultural education.
CoaepxaHue TEMBI.

Adaptation the course content to the blended and online teaching environment. Using
the flipped classroom approach in the technology enhanced offline and online language
teaching Core principles and best practices of online teaching and learning. Technology tools
to support language teaching and learning. Task-based language teaching in the technology-
mediated language classroom.

Tema 2. Effective instructional interaction in blended and online language classroom in
multilingual & multicultural education.

ConepkaHue TEMBI.

The four environments: oral synchronous, written synchronous, oral asynchronous, and
written asynchronous environments. Teaching a language focus lesson online. Teaching a
skills focus lesson online. Using text, sound and visuals to amplify oral and written venues.
Copyright and language teaching materials writing and use. Designing online language
teaching curricula. Instructional design. Virtual classroom vs. LMS (Learning Management
System) in the blended and online language classroom.



Tema 3. Assessment and feedback in technology-mediated language teaching in multilingual
& multicultural education.
ConeprkaHue TEMBI.

Technology-mediated formative and summative assessment. Test formats and task
types for online language assessment. Providing explicit oral and written feedback. Providing
implicit feedback. Online test-proctoring. Dealing with technical issues. Managing behaviour
in the online classroom. Self-reflection practices for online language teachers.

5. OHEHOYHBIE CPEJICTBA JIJIAA TEKYIIEI'O KOHTPOJIA YCIIEBAE-
MOCTH, TPOMEXYTOUYHOM ATTECTALIUU ITO UTOTI'AM OCBOEHUSA
JAUCHUIIIINHBI U YYEBHO-METO/IUYECKOE OBECIIEYHEHHUE
CAMOCTOSTEJBHOM PABOTHI CTYJIAEHTOB

5.1. Texkyuuii KOHTPOJIb YCIIEBAEMOCTH
HDI/IMEDHLIE 3aIaHUSA JIA IPOBEACHUSA DeﬁTHHF-KOHTDOHH
1 cemecTp
Pel]muHZ-KOHmDOJlb 1
1. Assessment is only tests and quizzes.

{

True

e~
False

2. Which is a question teachers should consider first when developing assessment?
How many questions to write for the test?

When should the test be given?

Why are the students being assessed?

What kind of questions should be on the test?
3. Which is an example of direct assessment?

© Fill-in-the blank sentences in a grammar test.

True-false questions testing reading comprehension.
A exercise matching vocabulary with definitions.

Recording short spoken answers to questions about daily life.
4. Why might students prefer a multiple choice question?

O The answer appears in the test.
Guessing is fun.

They can use language.

They are easy to score.
5. What is an advantage of using multiple choice?

They are easy for teachers to write.

© Itis the best way to test grammar directly.



Beginning learners don't have to produce language.

It gives students choices.
6. Which is NOT a difference between fill-in-the-blank questions and multiple choice?

O
Fill-in-the blank answers are harder to score.

Multiple choice questions are harder to write.
Fill-in-the blank answers are easier to control.

Fill-in-the blank questions elicit production.
7. Indirect assessment is often used in assessing communicative competence.

P
True

( False

Discussion questions

1. As a teacher, what have you done to promote your professional competence?

2. Discuss in what ways the following can help you develop professionally. Which ones
contribute most to your professional development?teaching journalmaterials
developmentfeedback from colleagueslearner feedbackseminars and workshops

3. Some teachers seem to stop developing at some stage in their career. What do you
think are the reasons?

4. How important is your work environment in promoting your professional growth?
5. In what ways has your philosophy of teaching changed over the years? Give some
concrete examples.

6. What is the role of in-service, teacher-training programs in teachers’ professional
development?

Petimune-konmpons 2

1. What is a good reason to use direct assessment?

To make scoring easier for students and teachers.
To motivate students to use the language.
To add variety in the test.

To punish students who aren't working hard.
2. Teachers should ONLY use direct assessment.

( True

f_.
False

3. Which is a solution to help low proficiency learners with direct assessment?

© Use examples to show students how to do the task.

Give feedback that is numerical.
Provide many different tasks for students to choose from.

Use longer questions so the teacher is doing most of the talking.
4. Why is it difficult to interpret the scores from direct assessment? (choose the best answer)



Direct assessment is too subjective for scoring numerically.

Sometimes students are on the borderline between score levels.

1. The use of a test is important to its validity.

P
True

( False

2. Which is an example of a reliability problem?

“A listening test that requires strong reading skills to perform.

A rubric that is confusing to the teacher scoring performances.
Test items that are numbered incorrectly.

Using both multiple choice and performance tasks in a test.

1. What experience do you have of learning a second or foreign language? How would
you characterize the teacher’s teaching method? How effective did you find it?

2. What do you understand by a teaching “method” and what is the source of different
methods? How do methods often differ from one another?

3. Is your teaching based on a particular method of teaching? If so, how did you learn to
teach in this way?

4. Do you agree that the notion of “method” presents a restrictive view of the nature of
teaching? When might it be useful to teach according to a specific method?

5. How do you understand the differences between an “approach” and a “method”? Is
this a useful distinction?

6. Why do you think many teachers are attracted to the idea of “a best method”?

7. What are the three most important principles that you think a teacher has to be aware
of in teaching an ESL class? Where do these (and other principles) come from?

8. Some learners appear to be more effective language learners than others because they
use more effective learning strategies. What do you understand by a “learning
strategy”? Can you give examples of strategies that successful learners might use?

9. How important do you think risk taking is in language learning?

10. What role do you think motivation plays in learning a language? How can learner
motivation be developed?

11. Which of these words do you think can be used to describe teaching? What view of
teaching do these terms suggest to you: a science, a profession, an art, a craft, a
technology, an industry?

12. What role does theory play in shaping teaching practice? Is good practice dependent
on theory?

Petimune-xonmpons 3

1. What is a benefit of using Assessment for Learning?

f_.

Students build self-awareness about their learning.
©" Teachers save time by having students write tests.

The scores need to be considered along with the rubrics used to evaluate the performance.

Longer performances take more time to score and teachers may get tired and score lower.



The course curriculum can be separated from assessment.

it emphasizes communicative language teaching.

2. Which is NOT an example of Assessment for Learning?

- . . : :
Working as a whole class to score sample speaking performances using a rubric.

Asking students to define what "good" listening skills are in a second language.
Explaining to students that their final exam will be the major part of their grade.

Letting students indicate how well they have understood the material in an assigned
chapter.

3. Which strategy is about teaching conversation?

A) Rules and structure

B) Perfection versus intelligibility

C) Input and output

4. Which tasks correlate with teaching Speaking?

A) Complete the chart with the phrases

B) Simulate the situation

C) Fill in the gaps with the correct form of the verb

5. Which of the teacher’s roles is characteristic of teaching conversation?

A) Participant

B) Facilitator

C) Supervisor

6. Levels of CC

A) Low — Middle — High

B) Beginner — Intermediate - Advanced

C) Poor — Average — Good — Excellent

7. What are the requirements of the level in English on finishing school?

A) A2 B) B1C) B2

8. What is the meaning of the word ‘elicit’?

A) to find out something by asking students whether they know it

B) to find out some information by asking careful questions

C) to make sure everybody understands you

2 cemecTp

PelZmuHe-KOHWZPOﬂb 1

Analyze one chosen text-book for EFL. Look for the following seven features:

1. Topics. Will they engage the students’ interests? What are they based on — experience,
materials in the book such as readings and pictures, activities and inquiries beyond the
classroom, or out-of-the-blue random topics? Are the topics culturally appropriate for your
students? Is the content relevant and engaging?

2. Types of writing. Are the students writing essays, letters, or paragraphs? Is that what they
need to be writing?

3. Opportunities for and instruction in methods of generating ideas. Which of the following
are included: brainstorming, free writing, listing, mapping, outlining? Which are appropriate
for your students?

4. Instruction on principles of rhetorical organization. What information is provided to help




students organize various types of writing — letters, description, narration, exposition, and
argument, for example — and which types do your students need to practice?

5. Opportunities for collaboration. Is group work a part of the activities? If so, how are
collaborative activities viewed in your culture?

6. Opportunities for revision. Are students encouraged and directed to write drafts? Does the
book provide instruction on what to do at various stages? Does your curriculum allow for
revision of essays?

7. Instruction in editing and proofreading. What can students learn from the book about how
to edit their own work? What instruction is provided in finding and editing grammatical
errors?

Peiimune-xonmponw 2

1. Find three language course syllabuses that are aimed at different groups of learners (from
your place of work, online, or in course books, or use the syllabuses in Figures 1, 2, and 3).
Create a chart or graphic display that shows how the syllabuses are similar and how they are
different. What accounts for the differences?

2. You have been asked to evaluate a new curriculum plan for a language institute. Write a
letter to the language institute in which you explain to them what you will need to evaluate the
plan.

3. Create your own template for a syllabus.

4. Rewrite a syllabus from one of your courses (or a course that you are familiar with),
incorporating ideas and information from this chapter.

Petimune-konmpons 3

1. Select a listening text based on a subject matter that your classmates are unlikely to be
familiar with. Play the recording, or read the text out loud to your classmates. Do not at any
time tell them what the text is about. At the end of the listening, have each person reflect on
the experience, telling the others what they think the text is about and how they tried to make
sense of what they heard. Review some of the cognitive processes explained in this chapter,
and use your understanding to explain what your classmates were trying to do.

2. For each task, plan a one-hour listening lesson for a group of students you have in mind,
decide what listening skills are being practiced and what listening outcomes are appropriate
for the task, and then explain what type of listening text or interaction scenarios you would
use for the lesson. Your lesson should include a pre-listening and a post-listening activity.
One of the activities must include a clear metacognitive dimension. Write the outline of the
lesson in the format that is recommended in your course. If you have access to an ESL/EFL
class, present the lesson in the class and share with your classmates how the lesson went.

3. Make a list of useful questions and phrases that you can teach your students to say when
they need to ask for: (a) repetition; (b) explanation; (c) verification; (d) rephrasing; and (e)
examples.

4. Work with a partner.. Listen/view the text, and make notes individually. Then share your
notes with each other, and identify differences and similarities in what you thought and did.
Discuss the reasons for these similarities and differences, and identify one or two things you
have learned about the listening process through this activity. Share your ideas with the rest of
the class.

5.2 IIpoMe:kyTOYHASI ATTECTAIUS 110 UTOTaM OCBOEHUSI JTHCIHHUIIUHBI
(1 cemectp, 3auer)
IIpuMepHast TeMaTHKa BOIIPOCOB K 3a4eTy:
1. English in the World Today. Non-Native English-Speaking Teachers in the Profession.
Principles of TEFL teachers.
2. Classroom Research, Teacher Research, and Action Research in Language Teaching.
3. Reflective Teaching: Principles and Practices.



© oo N ks

10.
11.
12.

13.
14.
15.
16.
17.

18.

Nk owdE

9.

10.

11.
12.
13.
14.

15.
16.
17.

18.

Lesson Planning in Second/Foreign Language Teaching.
Effective Professional Development for Language Teachers. TEFL teachers-community.
Second Language Listening Comprehension: Process and Pedagogy.
Teaching Second/Foreign Language Literacy to School-Age Learners.
Developing Engaged Second Language Readers. Teaching Reading for Academic Purposes.
Considerations for Teaching Second Language Writing. Grammar in Second Language
Writing. Teaching Grammar. Spoken Grammar. Teaching and Learning Vocabulary for
Second Language Learners.
Assessment in Second Language Classrooms
Fluency-Oriented Second Language Teaching. Critical Thinking in the EFL Classroom
Cultural traditions of learning and learning in different countries. Learning priorities in
different cultures.
Teaching styles in different cultures.
Styles of motivation for learning and education. Motivation in Second Language Learning
Language education in different cultures. Language Learning Strategies and Styles.
Aspects of bilingual/multilingual education. The education of ethnic and cultural minority
groups.
Bilingual/multilingual children at monolingual school. A multilingual/multicultural
classroom.
The course Pre-school, primary and secondary education in the context of bilingualism and
multilingualism.
(2 cemecTp, FK3aMeH)

IIpumepHasi TeMaTHKa BONPOCOB K YK3aMeHY:
An Overview of TESOL Methods and Approaches.
Teaching Language through Discourse.
Content-Based and Immersion Models of Second/Foreign Language Teaching.
Task-Based Teaching and Learning.
Teaching Young Learners in English as a Second/Foreign.
Adult Learners in English as a Second/Foreign Language Settings.
English for Specific Purposes.
English as a Second/Foreign Language Textbooks: How to Choose Them—How to Use
Them.
Adaptation the course content to the blended and online teaching environment.
The flipped classroom approach in the technology enhanced offline and online language
teaching.
Core principles and best practices of online teaching and learning.
Technology tools to support language teaching and learning.
Task-based language teaching in the technology-mediated language classroom.
The four environments: oral synchronous, written synchronous, oral asynchronous, and
written asynchronous environments.
Teaching a language focus lesson online.
Teaching a skills focus lesson online.
Using text, sound and visuals to amplify oral and written venues. Copyright and language
teaching materials writing and use.
Designing online language teaching curricula. Instructional design.



19.

20.
21.
22.
23.
24.
25.

Virtual classroom vs. LMS (Learning Management System) in the blended and online
language classroom.
Technology-mediated formative and summative assessment.
Test formats and task types for online language assessment.
Providing explicit oral and written feedback. Providing implicit feedback.
Online test-proctoring.
Dealing with technical issues.
Managing behaviour in the online classroom. Self-reflection practices for online language
teachers.
5.3. Opranusanusi CaMOCTOATEJIbHONH PadOThI CTY/ICHTOB

CamocTtosTenpHas paboTa CTYACHTOB SIBIISCTCS HEOTHEMIIEMOW YaCThIO JTUCITUTUIMHBI
«OCHOBBI KOMMYHHMKATUBHUCTHKH» M PacCMaTPUBAETCS KaK OTACIbHBIN BHI y4eOHOU
JeSITeIbHOCTH, KOTOPBI BBICTYIAET KaK BaKHBINA pe3epB akTopa yueOHOTO BPEMEHH.

Buner camocTtositensHOM pabOTHI: MPOOIEMHBIE BONPOCHL, 00CYXkJIEHHE MPOOIEMHBIX
CHTyaHHﬁ, IMPAKTHYCCKUEC 3adaHUAd U KEeHCHI 110 KypcCy. KOHTpOJ'IB CaMOCTOSITEIbHON pa6OTBI
OCYLICCTBJIACTCA Ha IMPAKTUYICCKUX 3aHATUAX IMOCPpCACTBOM YCTHBIX OTBCTOB u
MpCaACTaBJICHUA HPCSCHTaHHﬁ.

Y4eOHO-MeToInYecKoe 00eceueHue CaMOCTOSITEIbHON paboOThI CTYICHTOB:

1. OcHoBBI PO ecCHOHATBPHON MEKKYIBTYPHOU KOMMYHUKamu: Y4yeonuk / H.B.
Bapeimaukos. - M.: By3osckuit yaeonnk: HUL] MTH®PA-M, 2014. - Pexxum goctyna:
http://www.iprbookshop.ru/3788.html.— 5BC «IPRbooksy»

2. Konkosa M.K. COBpeMeHHa}I MCETOAHNKA COU3YUCHUSA NHOCTPAHHBIX A3BIKOB U
kyneTyp .— CII6.: KAPO, 2011. - Pexxum nocryna:
http://www.iprbookshop.ru/19985.html.— 5BC «IPRbooks»

3. Enbaena JI.B. [Ipaktukym no npodeccuoHanbHO-OpUEHTUPOBAHHOMY OOILIEHHIO.
[TpodeccrnonanbHass KOMMYHUKAIMS YUUTEIsl aHIIIMACKOTO si3bika — Ilepmb: Tlepmckuii
rOCyJapCTBEHHBII T'yMaHUTAapHO-TIenarorndeckuii yausepcutet, 2013. - Pexxum nocryma:
http://www.iprbookshop.ru/8397.html.— 3B5C «IPRbooks»

HDI/IMeDHLIe 3alaHusA 1JIdA CAMOCTOSITEILHOM DaGOTbI CTYICHTOB

1.

e Locate an English as a second language (ESL) or EFL student who is taking courses
through the medium of English. Interview this student about the academic listening
challenges that he or she encounters.

e Search for lectures on the Internet. You could try, for example, MIT Open Courseware
(http://ocw.mit.edu/index. htm) or Open Yale Courses (http://oyc.yale. edu/). Record a short
extract of a lecture and transcribe it.

e Based on your lecture transcription from Activity 2, identify the features that characterize
it as an academic text.

e Design some additional tasks or activities that might accompany the lecture text used in
this chapter.
2.

e Drawing on the ideas presented in this chapter, discuss what you believe are the essential

differences between literary and nonliterary texts. Which of these types of texts do you read
primarily and why?



http://ocw.mit.edu/index
http://oyc.yale/

e Discuss what you believe are the major advantages and disadvantages of using literary
texts with L2 students.

e Do you think explicit attention should be given to examining the form of literary texts in
L2 classrooms? What reasons do you have for your opinion? Do you believe this attention to
form detracts from students’ aesthetic experience with a text? Why or why not?

e ..even though there are differences between dialogues in literary texts and natural
conversation, such material is valuable in developing students’ pragmatic competence... DO
you agree? Why or why not?

3.
Select a short story that you believe will be engaging for a group of language learners you are
familiar with. Then design one of the following activities:

e an activity that encourages students to draw on the text to support their opinion of a
particular character in the story

® an activity that encourages students to explore how the text would be different if told from
another point of view

e a series of activities that involves the development of all four skills: reading, writing,
speaking, and listening

Select a piece of literature that exhibits several cultural schemata. Begin by analyzing the
cultural schemata that exist in the text, listing specific details that contribute to each of the
schemata. Then describe how you can make these schemata accessible to a particular group of
language learners.

Select a second language textbook that uses literary texts as content. Then review the follow-
up activities that are included in the text, and discuss whether you believe the activities
contribute primarily to students’ aesthetic reading of the text or to their efferent reading of the
text.

4,

e In your state, region, or country, what is meant by the term bilingual9 Which languages
does this term usually refer to, and which of these are found in the educational system? At
what levels are they used/taught?

e In your teaching context, why are teachers, students, and families interested in bilingual
approaches to language learning? What kinds of goals do they hope to achieve?

e In your locality, are there any other institutions, community groups, or broadcast media
where the use of a language other than the dominant one is usual? Identify any settings where
the use of another language is a regular occurrence; comment on whether and how the use of
language in such a setting might promote an interest in bilingual instruction in that language.

e In your view, is comprehensive academic literacy in two languages a reasonable goal for
students enrolled in the bilingual programs you know about? Why or why not? What
conditions are conducive to the development and maintenance of literacy in two languages?

e U.S. instructors: Look at the content of propositions such as California’s Proposition 227
(1998) or Arizona’s Proposition 203 (2000). Then search for websites advocating English-
only policies. Summarize the arguments presented. Based on the information provided in this
chapter and your own experiences, how would you counter these arguments?



e Observe an ESL or EPb class that uses literary texts. Describe the activities in the class
that contribute to students’ awareness of the language in the text and activities that develop

students’ awareness of the cultural schemata in the text.
5.

e Call your local school district to find out whether they have any classrooms that follow a
bilingual model. If they do, visit a class for an hour or two to observe some typical classroom
activities and see how the teachers and students negotiate the use of two languages.

o |f there are any bilingual programs located at schools (public or private) near you, arrange
to talk with one of the teachers in the program. Ask the teacher how the curricular design and
materials are employed to develop proficiency in two languages. Examine the materials used
for literacy instruction in each language to get some idea of the language models used to help
students become biliterate.

e Gather some information on student assessment from one or two schools or school districts
with bilingual programs. What kinds of student assessments are regularly administered and in
what language? If the district includes non-native speakers of English, are testing and
assessment requirements modified or altered in any way to accommodate them? If so, how?

o Ask staff members from schools serving different levels of students (elementary, middle
school, or secondary) how they address issues of family contact and community outreach.
Gather samples of any communications sent to students’ homes. Find out which languages are
used to communicate with families; also find out how often and why families are asked to
come to the school. Do you think such modes of outreach are likely to engage students’
families? Why or why not?
Contact the legislative analyst’s office for your state or region to see whether any legislation
affecting language use or study has been proposed within the last two years. Identify the
sponsors and the intent of this legislation. If it has passed, ask some bilingual and teachers of
English language learners if it has affected their work in any way.

®onn  oneHouHbIX MaTepuanoB (DPOM) nns TpoBeACHHS AaTTECTAIlUU  yPOBHS
C(i)OpMI/IpOBaHHOCTI/I KOMHeTeHI_II/Iﬁ O6y‘IaIOH_II/IXC$I 10 JUCLUITJINHE O(I)OpMHSIeTCH OTACIBbHBIM
JIOKYMEHTOM.
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6.2. [lepuoguyeckue u3IaHus
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6.3. UuTepHeT-pecypcehl
[English Teaching Forum]

The Internet TESL Journal




EFL ESL ELL: Free Journals
https://www.schoology.com/blog/flipped-classroom
https://elearningindustry.com/the-flipped-classroom-guide-for-teachers

7. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHUE JUCHUIIJIMHBI
JUia peann3anyMy JAHHOW JUCLUIUIMHBI MMEIOTCS CIIELUAlbHBIE IOMELICHUS IS
IIPOBE/ICHUS 3aHATUI JIEKLIMOHHOTO TUIIA, 000PYJOBAHHBIE MYIbTUMEAUUHBIM IPOEKTOPOM.

Hepequb I/ICHOJ'IBSyeMOFO JIMOCH3UOHHOT'O HpOFpaMMHOFO O6CCHC‘I€HI/I$IZ
Microsoft office 2007-2010

Media Player Classic
Daum pot player
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