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1. EJIN OCBOEHMUA JUCHUIIVINHBI
Llenpio OCBOEHHUS AMCHUILTUHBI «MeToauka OOy4YeHMsS aHTJIUICKOMY SI3BIKY Kak

FJ'IO6aJ'IBHOMy» SABJIACTCA O3HAKOMJIICHUC C
HWHOCTpPAaHHBIX

MPENOJABAHUS

HOBEHIINMU
SI3BIKOB, C HWHHOBAIIMOHHBIMH

TCHACHIUAMU

B oOiactu
MyTSMH  TIPETIOaBaHUs

HHOCTPAHHBIX  S3BIKOB B YCJIOBHAX r100a7ILHOTO KpPOCC-KYJIbTYPHOI'O BSaHMOHCﬁCTBHH B

COBPEMEHHOM MHMpE.

3amayy TUCUUTUIMHBI KOHKPETH3UPYIOT CHOPMYIUPOBAHHYIO LI€Jb M CIOCOOCTBYIOT €€

peanu3anun:

o ChopmupoBaTh y 00y4arommxcs MaKCHUMAalbHO IIEJIOCTHOE MPEJCTaBICHUE O

COBPCMCHHOM IMOAXOJC K IPCHIOoAaBaAHUIO AHTJIMHMCKOTO S3BIKa

S3BIKY JUIs HOcuTeleH apyrux s361k0B» ( TESOL);

«o0yueHHe aHTIUICKOMY

o O3nakomiieHHE ¢ TpoOIeMaMH MEXKYJIbTYPHOU 00pa30BaTeIbHOM KOMMYHUKAITUH
o O3nakomiieHHE € MPOOJeMaMU KpOCC-KYJIbTYpHON IHIAKTUKU B HWH(OPMAIIMOHHOM
NPOCTPAHCTBE

2.MECTO JMCIIMIIVIMHBI B CTPYKTYPE OIIOII

Jucuunnmna

OTHOCHUTCS K 003aTeIbHOM YacTH.

3. IJIAHUPYEMBIE PE3YJIBTATbBI OBYYEHUS 11O JUCHUIITIMHE

«Metonuka OOydeHHs] aHTJIMICKOMY S3BIKY Kak TJI00aJbHOMY

[Inanupyembie  pe3yibTaThl OOYYEHHS 1O JUCHUIUIMHE, COOTHECEHHBIE C
IUIAaHUpYeMbIMH pe3ynbTratamu ocBoeHus OIOIT:
dopmupyembie [Tnanupyemble pe3yabTaThl 00yUeHHs 10 quciuiuinee, | HanmeHoBaH
KOMITETEHIHH B COOTBETCTBUH C UHAUKATOPOM JAOCTHIKEHHS ue
(ko1 colepaHue KOMIICTCHIHH OILIGHOYHOTO
KOMIICTEHIIHH) WNuaukatop AOCTHKEHUS PesynbraTel 00y4eHus cpeacTaa
KOMIICTCHIHH 0 JMCLHUTUINHE
(k00, codeporcanue
UHOUKamopa
YK-1 VYK-1.1. 3HaeT npuHIUIBI 3HaTh: TecToBeie
Cnocoben cbopa, orbopa u OCHOBBI METOJIUKHU BOIIPOCHI
OCYILIECTBIISATh 0000611eHus HHGOPMAITUH, MpenoIaBaHus [TpakTuko-
KPUTHYECKHI aHAJIN3 | METOJUKU CHCTEMHOTO AQHTTUICKOTO S3bIKa B OpPUEHTHPOBA
MPOOJIEMHBIX MOAXO0/a JJIsl PEIICHUS pamkax TESOL HHOE 3aJIaHue
CHUTYaIliil Ha OCHOBe | mpodeccnonanbHbix 3ama4. | (Teaching English for
cucremHoro nogaxoaa, | YK-1.2. Ymeer Speakers of Other
BBIpa0aTHIBATh aHAJIM3UPOBATh U Languages), EFL
CTpaTeTHIo NEHCTBUI | CHCTEMaTU3UPOBAThH (English as a Foreign

Pa3HOPOHBIE TaHHBIE,
olleHUBaTh 3P (HEKTUBHOCTH
IpoLelyp aHajau3a npoodsieM
Y NIPUHATUS PELICHHUN B
npodeccroHanbHOM
JeSITeTbHOCTH.

VYK-1.3. Bnaneer
METOIOJIOTHEN CUCTEMHOI'O
Y KPUTHYECKOTO aHalIn3a
MPOOJIEMHBIX CUTYalIU;
METOJIMKAMH ITOCTAHOBKH
EJTH, OTIPEIIeTICHHSI
CIIOCOOOB €€ JOCTHKCHUS,
pa3paboTKHu CTpaTeruid
JEUCTBHM.

Language)

yM CTh.

oTOMpaTh  METOABl W
cpenctBa ooyuenus EFL,
aJIcKBaTHBIC YPOBHIO
Pa3BUTHUA yHalIUXCA
BIIQJICTh:

CIOCOOHOCTHIO
OCYIIECTBISTh
AUarHOCTUKY
JOCTUTHYTBIX
pe3yIbTaTOB OOYyUECHHUSI
yUanmxcs

EFL




YK-4 VYK-4.1. 3naer npaBuna u 3HATh: TectoBbie
Crnoco0eH NpuMeHATh | 3aKOHOMEPHOCTHU JIMYHOW U | COBPEMEHHbIE BOIIPOCHI
COBpEMEHHBIE JIEJIOBOM YCTHOM U KOMMYHHUKATHBHbBIE [TpakTuko-
KOMMYHUKaTHBHBIE MUCHMEHHON TE€XHOJIOTMH U MOJXOJbl | OPUEHTHPOBA
TEXHOJIOTHH, B TOM KOMMYHHKAINH, B pamkax uzyuenust EFL | HHOe 3amanue
quCclie Ha COBPEMEHHBIE YMETb:

MHOCTPAHHOM (BIX) KOMMYHHUKATHBHbBIC IPUMEHSTH Ha IPAKTUKE
A3bIKE (ax), AJIs TE€XHOJIOIMH Ha PYCCKOM U | KOMMYHUKaTUBHBbIE,
aKaJeMHYeCKOro u WHOCTPAHHOM SI3BIKAX. KYJIBTYPHO
npodeccuonansHoro | YK-4.2. YMeer npuMeHsATh | 00yCIIOBJICHHBIC
B3aUMOJIEHCTBUS Ha MpaKTHKe TEXHOJIOTUH, METOBI U
KOMMYHHMKaTHUBHbBIE CIOCOOBI J1€JI0BOTO
TE€XHOJIOTHH, METOJIbI U OO0IIEeHUS B ayIUTOPHOM
CIOCOOBI JIETTIOBOTO pabote B mporpaMmax
oOIIeHus s u3yuenust EFL
aKaJeMHYeCKOro u BJIQJIETh:
npodecCHOHATLHOTO meroaukoii Critical
B3aMMOJICHCTBHS Thinking in the EFL
YK-4.3. Bnaneer Classroom B
METOJIUKON MporpaMMax MU3y4eHus
MEXJINYHOCTHOTO JIEJIOBOTO | HHOCTPAHHBIX SI3bIKOB
0OIIIeHUS Ha PYCCKOM U TESOL
MHOCTPAHHOM $I3bIKaX, C
MPUMEHEHHEM
npodeccnoHambHBIX
S3BIKOBBIX (hOpM, CpPENICTB U
COBPEMEHHBIX
KOMMYHHUKaTHBHBIX
TEXHOJIOTHHM.

YK-6 VYK-6.1. 3HaeT 0CHOBBI 3HATh: TecroBbie
Crniocoben IJTaHUPOBAHUS 0COOEHHOCTH BOIIPOCHI
OIIPEAETUTH U npogeccuoHaTbHON MIaHupoBaHus 3aHsaTuil | [IpakTuko-
peanu3oBaTh TPACKTOPHH C yHETOM o uzyuennto EFL B OpPHEHTHUPOBA
IIPUOPUTETHI 0co0eHHOCTeH pamkax TESOL c HHOE 3aJJaHHE




COOCTBEHHOI
IEeITEIbHOCTH U
CIIOCOOBI €€
COBEPIICHCTBOBAHUS
Ha OCHOBE
CaMOOILICHKHU

npodecCuoHATBHON
NESTEIIbHOCTH U
TpeOOBaHMIl phIHKA TPY/a.
VK-6.2. Ymeer
IJIAaHUPOBATh
CaMOCTOSITEIILHYIO
NEeSITeNIbHOCTD B PEIICHUN
npodecCHOHATBHBIX 3a]1ad,
MO/IBEpraTh KPUTUUECKOMY
aHAIN3Y NPOJCIIAHHYIO
paboTy, HaXOAUTh U
HCMOJIb30BATh UMEIOLIUICS
OTIBIT B COOTBETCTBHH C
3a/ladyaMH CaMOPa3BUTHSL.
VK-6.3. Bnageer
croco0amH yrpaBIICHUS
CBOEH MO3HaBaTEIbHON
NESTEIILHOCTHIO U €€
COBEpPIIICHCTBOBAHUS Ha
OCHOBE CaMOOIICHKU U
MPUHIUIIOB 00pa30BaHUs B
TEUYEeHHE BCEH KU3HHU.

y4eTOM MOTpeOHOCTEH
00yJaromuxcs u
TpeOOBaHUIl pbIHKA
Tpyaa

YMETh:

TUTAHUPOBATH 3aHSATHS
no u3ydenuro EFL B
pamkax TESOL c
y4eTOM MoTpeOHOCTEeN
00yJaromuxcs u
TpeOOBaHUIl pbIHKA
Tpyaa

BJIAJICTh:

HaBBIKaMU THOKOH
aJlanTalyy IIaHOB
y4eOHBIX POrpamMMm Mo
usydenuto EFL B pamkax
TESOL c yuerom
noTpeOHOCTEH
oOy4aromuxcs u
TpeOOBaHUI pbIHKA

Tpyaa




OIlIK-2
Crnocoben
Y4acTBOBAaTh B
pa3paboTKe OCHOBHBIX
Y JIOTIOJTHUTEIIbHBIX
00pa3oBaTeIbHBIX
pOTrpamM,
pa3pabaTbIBaTh
OTIEIbHBIC HX
KOMITOHEHTHI (B TOM
qHCIIe C
HCIOJIb30BAaHUEM
HH(pOPMaIMOHHO-
KOMMYHHUKAITHOHHBIX
TEXHOJIOTHHN)

OIIK.2.1.
pa3paboTKy
OTJIEJIbHBIX
MIPEIMETOB,
IporpaMm
JIOTIOJTHUTEITHHOTO
oOpazoBaHMs (cormacHo
OCBOCHHOMY PO UITIO
(mpodusisiM) MOATOTOBKH)
OIIK.2.2. JleMoHCTpHUpYyET
yMEHHE pa3pabaThIBaTh
MpOrpaMmy pa3BHUTHSA
YHHUBEPCAIbHBIX  YUEOHBIX
JEUCTBUI CpelcTBaMu
MPENo1aBacMOM(-bIX )
y4eOHBIX JUCIHILTAH, B TOM
YHUCclie C MCIOJIb30BAaHUEM
UKT

OIIK.2.3. JleMoHCTpHUpYyET
yMEHHE pa3pabaThIBaTh
TUIAHUPYEMBIE  PE3YJIbTAThI
OoOy4eHUsT U CHCTEMBbI HUX
OIICHUBAHHUS, B TOM YHCIIE C
HCIIOJIb30BAHUEM HUKT
(cormacHo OCBOCHHOMY
poUITIO (mpoduisim)
TOATOTOBKH )

OcyuiecTBisieT
nporpamm
y4eOHBIX

B TOM 4YHCIE

3HATh:

- 3HaTh:
BO3MOYXHOCTH
UCIIOJIb30BaHUs B
y4eOHOM Iporecce
COBPEMEHHBIX CPEJICTB
obOyuenust EFL (B Tom
YHCIIe C UCIIOJIb30BaHHEM
UH(OPMAITMOHHO-
KOMMYHHKAIIHOHHBIX
TEXHOJIOTHH);

YMETB:

- UCIIONIb30BaTh B
pa3pabOTKe OCHOBHBIX W
JIOTIOJTHUTEIIBHBIX
00pa3oBaTeIbHBIX
pOTrpaMM COBPEMEHHBIC
cpenctBa oOyuenust EFL
(B TomM  uymcie @ C
UCIIOJIb30BaHUEM
nH(pOpMaIMOHHO-
KOMMYHHKAITHOHHBIX
TEXHOJIOTHH);

BJIAJICTh:

Criocob6aMu OpHeHTAIUN
B IIPO()eCCHOHATBHBIX
UCTOYHUKAX
nH(popManuu;
COBPEMEHHBIMH
TEXHOJIOTHSIMHU

oOyuenus EFL.

TecToBbie
BOIIPOCHI
[IpakTuko-
OpUEHTHUPOBA
HHOE 3a/laHue

OIIK-7
Cnocoben
B3aHUMOJCHCTBOBATH C
y4aCTHUKAMU
00pazoBaTeNbHBIX
OTHOIIICHUH B paMKax
pea3anuu
00pa3oBaTeNbHBIX
MPOrpaMMm

OIIK.7.1. Omnpenensier
COCTaB YYaCTHHUKOB
00pazoBaTenbHBIX
OTHONICHUH, WX TIpaBa H
00s3aHHOCTH B paMKax
peanu3anuu
00pazoBaTenbHBIX
porpaMM, B TOM 4YHCJE B
YPOUHOU JIESITETbHOCTH,
BHEYPOYHOH [1€ATENbHOCTH,
KOPPEKIHMOHHOH paboTe
OIIK.7.2. TIpoBoguT oTOOD
u  npuMmeHeHue  ¢opwm,
METOZIOB U  TEXHOJOTHM
B3aUMOJICVCTBHUS u
COTPY/IHUYECTBA
YYaCTHHKOB
00pa3oBaTebHBIX
OTHOLIEHWH B  YPOYHOH
JeSITeTbHOCTH, BHEYPOUHOM
JeSITeTbHOCTH u

3HATh: CII0COOBI
TICUXHYECKOTO u
[eJarornuecKoro
MOHHUTOpPHUHTA
oOyJaronmxcsi, B TOM
yuciae 1O Mporpammam
«00Oy4yeHHEe aHTIMHCKOMY
S3BIKY 7Sl HOCHUTENen
TPYTHX SI3BIKOBY
(TESOL).
YMeTh:
METOIbI
TICUXOJIOTHYECKOM
JIUArHOCTHKU
peleHus
podecCHOHATBEHBIX
3a7ad.

Bnaners: criocobamu
OCYIIIECTBIICHUS
IICUXOJIOT0-
eIarornaecKomn

HCII0JIb30BATh




KOPPEKIIMOHHON paboTe B

TTOJITICPKKH U

pamKax pean3aluy | CONPOBOXKIAECHUS B
00pa3oBaTeNbHBIX YCIIOBUSIX
IIpOrpaMm MYJbTUKYJIBTYPHOTO U
OIIK.7.3. IlnaHupyeT " | MyJIbTYJMHIBaJILHOTO
OpPraHu3yeT JAEATENbHOCTb | 00pa30BaHMS;
OCHOBHBIX Y4aCTHUKOB
00pa3oBaTeIbHBIX
OTHOIIEHUA B  paMKax
peanuzanuu
00pa3oBaTenbHBIX
IIpOrpaMm c y4eTOM
COLIMAJIbHBIX BO3PACTHBIX U
WHBIX ocoOeHHOCTeH
Y4aCTHUKOB
00pa3o0BaTeILHOTO
rpoiecca
[IK-2 IIK.2.1. Bnaneer | 3uars. COBpPEMEHHBIC
Cnocoben COBPEMEHHBIMH METOJAaMH | METOJIbI HAy4YHO-
UCCJIEI0BATh U Hay4YHO-HCCIIEI0BATENIbCKON | UCCIIE0BATENbCKOM
MIPOCKTUPOBATh paboThl B obsactu | paboThI B obnactu
rpoiiecc 00yueHust Ha | 00pa30BaHUs U BOCIIUTAHUS | 00Opa30BaHUs u
OCHOBE [IK.2.2. CriocobeH | BOCIIUTaHUsI B YCIOBHAX
000CHOBaHHBIX OPM, | MPOESKTUPOBATH IPOLECC | MYJIBTUKYJIBTYPHOTO U
METOJIOB ¥ IPUEMOB | OOYUECHHUS Ha OCHOBE | MyJIbTYJUHIBAILHOTO
OpraHu3aluu 000CHOBAaHHBIX ¢dopm, | oOpazoBaHms
JeSITeNIbHOCTH METOJIOB u IpUeMOB | YMETh.  IPOEKTUPOBATH
oOyuaromuxcs B OpraHM3alu ypoyHoW W | mpouecc oOyuenuss EFL
00pa3oBaTeNbHBIX BHEYPOUHOH JEATETbHOCTH | HA OCHOBE 0OOCHOBAHHBIX
OpraHu3anMsIX oOyuaromuxcst ¢bopm, METO/IOB 51
coorBercTByromero | I1K.2.3. CriocobeH | npUeMoB  OpraHu3aluu
ypoBHs oOpa3oBanusi | GOpMYIUPOBATH U | yPOUHOM M BHEYPOUYHOMU
BBITIONTHSTH JEeATENLHOCTH
HCCIIEIOBATENbCKUE 33/1a4 | 00yYaroIMXCsl B
B cBOEH Hay4HO- | YCIIOBHSIX
METOINYECKOU MYJIbTUKYABTYPHOTO U
JeSITeIbHOCTH MYJbTYJIUHTBAIEHOTO
00pazoBaHus
BJIQJIETh: PEalin30BbIBATh
Ha MPAKTHKE
HCCIIeIOBATENbCKIE

HAyYHO-METOINYCCKHE
3aJa4d = B YCJIOBHSX
MYJbTHKYJIBTYPHOTO U
MYJIbTYJIHWHIBAJIBHOT'O
o0Opa3oBaHUs




[1K-4.
Criocoben
OpraHu30BaTh
WHIWBUIYAIBHYIO U
COBMECTHYIO Y4eOHO-
MIPOEKTHYIO
JeSITeITbHOCTD
o0yJaromuxcs B
COOTBETCTBYIOLIEH
pEeIMETHOM 00JIacTH

[IK.4.1. YMmeer onpenenarsb
u GopMynupoBaTh IENU U
3aJaul MHIUBUIYAJIbHONH H

COBMECTHOI yueOHO-
[IPOCKTHON  JIEATEIBLHOCTH
oOydJaronmuxcsi B  CBOCH

MPeAMETHON 00IacTH

1K .4.2. [Tpumensier
pa3IudYHbIC IIPUEMBI
MOTHBAllMK K  y4eOHO-

HpOCKTHOfI JACATCIIBHOCTH U

KOMaHIHOU pabote
00y4Jaronmxcst

1K .4.3. [Tpumensier
COBpeMEHHBbIE  (OpMBI U
METO/IbI y4eOHOT0

MPOSKTUPOBAHUS B CBOCH
MpeAMETHOM o0nacTu

3HaTb:

- 1 () 05 u
3a/la4il WHANBUIYAILHON
U COBMECTHOW y4eOHO-
MPOEKTHOMN
JeSITeNIbHOCTH
oOyuaromuxcss EFL B
YCIOBUSIX  KYJIBTYpHOTO
pa3zHooOpasus;

YMETb:

- [Ipumensars
pa3uyYHbIC MIPHEMBI
MOTHUBAlUM K y4eOHO-
MPOEKTHOMN
JeSITeIbHOCTH u
KOMaH/THOH pabote
obyuaronuxcs EFL B
YCIOBUSIX  KYJIBTYPHOTO
pa3Ho00Opa3us;

BJIQJICTh:

HaBbIKAMH y4eTa
KYJbTYPHBIX
0COOCHHOCTEH yJaIuxcst
IPY peaji3aiiu
COBMECTHOM y4eOHO-
IIPOEKTHOM IE€ATEIBHOCTH.

TecToBbie
BOIIPOCHI
[IpakTuko-
OpUEHTHUPOBA
HHOE 3a/laHue

4 OBBEM U CTPYKTYPA JUCHUIIJIMHBI
Tpyn0eMKOCTh TUCIUILTHHBI COCTABISET 8 3a4eTHBIX eTUHHUII, 288 yacoB
TemaTnuyeckuii niaan
(popma o0yuenus — ouHasi

o 3 KonraktHas padora DopMbl
§ % 5 oOyJaromuxcs TEKYIIETO
5 = g C TIeJJarOrM4eCKUM PabOTHUKOM KOHTPOJIS
No ol =z 8 YcneBaemoctu
n_ HaunmenoBanue  Ttem 3 B = ,popma
/ W/WIA  pa3ienoB/TeM = g B MIPOMEKYTOUH
[ [MCIHIUTHHbL § L?é E E ol
2 2 é g aTTecTaluu
2 |5 | 5E (n0
= E 5 é = cemecmpam)
2 = S = O
= = = - @
1 | Teaching English as |1 | 1-6 6 54 Petitunr-
a Foreign Language KOHTpOJb Ne |
in  multilingual and (6 Henens)
multicultural settings
2 | Cultural traditions of |1 | 7-12 |6 54 PeiiTunr-
learning and learning KOHTpPOJIb No 2
in different countries. (12 menmens)




3 | The foundations of |1 | 13-18 | 6 54 Peittunr-
teaching  languages KOHTPOJIb No
with the wuse of (18 nemens)
technologies in
multicultural
education.

Bcero 3a 1 cemectp 18 18 162 | zauer

1 | Teaching English as |2 | 1-6 6 3 15 Petitunr-

a Foreign Language KOHTpOJIb No
in  multilingual and (6 Henens)
multicultural settings

2 | Cultural traditions of | 2 | 7-12 6 3 15 Petitunr-
learning and learning KOHTPOJIb No 2
in different countries. (12 menmens)

3 | The foundations of | 2 | 13-18 6 3 15 Peiitunr-
teaching  languages KOHTPOJIb Ne 3
with the wuse of (18 nemens)
technologies in
multicultural
education.

Bcero 3a 2 cemectp 18 18 45 Dk3amen (45

4.)

Hannune B JUCHUITIIMHE

KII/KP

HToro 1o IMCIMILIMHE 18 18 18 180 | 3auer -

CEMCCTP
Ox3amen (45
4.) - 2 ceMecTp

COJIEP)KAHUE JIEKIIUOHHBIX 3AHATHI 1O JUCHUNJIAHE.

Pa3nen 1. Teaching English as a Foreign Language in multilingual and multicultural settings.
Tema 1. Principles of TEFL teachers.

Conep)kaHue TEMBI.

English in the World Today. Non-Native English-Speaking Teachers in the Profession.
Classroom Research, Teacher Research, and Action Research in Language Teaching.
Reflective Teaching: Principles and Practices. Lesson Planning in Second/Foreign Language
Teaching. Effective Professional Development for Language Teachers. TEFL teachers-
community.

Tema 2. Teaching Language Skills.

CoaepxaHue TEMBI.

Second Language Listening Comprehension: Process and Pedagogy. Teaching
Second/Foreign Language Literacy to School-Age Learners. Developing Engaged Second
Language Readers. Teaching Reading for Academic Purposes. Considerations for Teaching
Second Language Writing. Grammar in Second Language Writing. Teaching Grammar.
Spoken Grammar. Teaching and Learning VVocabulary for Second Language Learners. Large-
Scale Second Language Assessment. Assessment in Second Language Classrooms

Tema 3. Critical Thinking in the EFL Classroom.

ConepkaHue TEMBI.

Fluency-Oriented Second Language Teaching. Critical Thinking in the EFL Classroom as
capacity of using language successfully and appropriately to achieve a communicative
purpose within the limits of a given context: infer information from oral and written texts;
compare and contrast ideas; identify advantages and disadvantages related to different issues;




distinguish facts and opinions; write short compositions stating their point-of-view with
supporting arguments; conduct surveys and analyze the information collected; examine the
contents of different types of readings; use logical thinking to solve fictitious cases; examine
and discuss issues from different perspectives (social, political, economic); analyze
implications; judge events and peoples’ views about them; judge the wvalidity and
applicability of alternative solutions; and reflect on the social impact and consequences of
various issues on our community.

PA3iEn 2. Cultural traditions of learning and learning in different countries.

Tema 1. Cultural tradition in education..

ConeprkaHue TEMbI

Family and education. Cultural traditions of learning and learning in different countries.
Learning priorities in different cultures. Teaching styles in different cultures. Styles of
motivation for learning and education. Motivation in Second Language Learning Language
education in different cultures. Language Learning Strategies and Styles.

Tema 2. Language Policy in the Context of Ethnocultural Diversity.

COI[ep)KaHI/IC TEMBI.

Aspects of bilingual/multilingual education. The education of ethnic and cultural
minority groups. The children of migrants not being (fluent) speakers of the official/national
language(s) of the host country. Bilingual/multilingual children at monolingual school. A
multilingual/multicultural classroom. The course Pre-school, primary and secondary
education in the context of bilingualism and multilingualism.

Tema 3. Integrated Approaches of TESOL.

ConeprkaHue TEMBI.

An Overview of Language Teaching Methods and Approaches. Tools and Techniques of
Effective Second/Foreign Language Teaching. Communicative Language Teaching. Teaching
Language through Discourse. Content-Based and Immersion Models of Second/Foreign
Language Teaching. Task-Based Teaching and Learning. Teaching Young Learners in
English as a Second/Foreign. Adult Learners in English as a Second/Foreign Language
Settings. English for Specific Purposes. English as a Second/Foreign Language Textbooks:
How to Choose Them—How to Use Them.

PA3IEN 3. The foundations of teaching languages with the use of technologies in
multicultural education.

Tema 1. Technology-mediated language teaching in multilingual & multicultural education.
CoaepxaHue TEMBI.

Adaptation the course content to the blended and online teaching environment. Using
the flipped classroom approach in the technology enhanced offline and online language
teaching Core principles and best practices of online teaching and learning. Technology tools
to support language teaching and learning. Task-based language teaching in the technology-
mediated language classroom.

Tema 2. Effective instructional interaction in blended and online language classroom in
multilingual & multicultural education.

ConepkaHue TEMBI.

The four environments: oral synchronous, written synchronous, oral asynchronous, and
written asynchronous environments. Teaching a language focus lesson online. Teaching a
skills focus lesson online. Using text, sound and visuals to amplify oral and written venues.
Copyright and language teaching materials writing and use. Designing online language
teaching curricula. Instructional design. Virtual classroom vs. LMS (Learning Management
System) in the blended and online language classroom.

Tema 3. Assessment and feedback in technology-mediated language teaching in multilingual
& multicultural education.

ConepkaHUe TEMBI.



Technology-mediated formative and summative assessment. Test formats and task
types for online language assessment. Providing explicit oral and written feedback. Providing
implicit feedback. Online test-proctoring. Dealing with technical issues. Managing behaviour
in the online classroom. Self-reflection practices for online language teachers.

Conep:kanue NPaAKTHYECKUX 3AHATHI 110 JUCHUILINHE
Pa3aen 1. Teaching English as a Foreign Language in multilingual and multicultural settings.
Tema 1. Principles of TEFL teachers.
ConeprkaHue TEMBI.
English in the World Today. Non-Native English-Speaking Teachers in the Profession.
Classroom Research, Teacher Research, and Action Research in Language Teaching.
Reflective Teaching: Principles and Practices. Lesson Planning in Second/Foreign Language
Teaching. Effective Professional Development for Language Teachers. TEFL teachers-
community.
Tema 2. Teaching Language Skills.
Conep;xaHI/Ie TEMBI.
Second Language Listening Comprehension: Process and Pedagogy. Teaching
Second/Foreign Language Literacy to School-Age Learners. Developing Engaged Second
Language Readers. Teaching Reading for Academic Purposes. Considerations for Teaching
Second Language Writing. Grammar in Second Language Writing. Teaching Grammar.
Spoken Grammar. Teaching and Learning VVocabulary for Second Language Learners. Large-
Scale Second Language Assessment. Assessment in Second Language Classrooms
Tema 3. Critical Thinking in the EFL Classroom.
Conep;xaHI/Ie TEMBI.
Fluency-Oriented Second Language Teaching. Critical Thinking in the EFL Classroom as
capacity of using language successfully and appropriately to achieve a communicative
purpose within the limits of a given context: infer information from oral and written texts;
compare and contrast ideas; identify advantages and disadvantages related to different issues;
distinguish facts and opinions; write short compositions stating their point-of-view with
supporting arguments; conduct surveys and analyze the information collected; examine the
contents of different types of readings; use logical thinking to solve fictitious cases; examine
and discuss issues from different perspectives (social, political, economic); analyze
implications; judge events and peoples’ views about them; judge the wvalidity and
applicability of alternative solutions; and reflect on the social impact and consequences of
various iSsues on our community.
PA3En 2. Cultural traditions of learning and learning in different countries.
Tema 1. Cultural tradition in education..
ConaeprxaHue TeMbl
Family and education. Cultural traditions of learning and learning in different countries.
Learning priorities in different cultures. Teaching styles in different cultures. Styles of
motivation for learning and education. Motivation in Second Language Learning Language
education in different cultures. Language Learning Strategies and Styles.

Tema 2. Language Policy in the Context of Ethnocultural Diversity.

CoaepkaHue TEMBI.

Aspects of bilingual/multilingual education. The education of ethnic and cultural
minority groups. The children of migrants not being (fluent) speakers of the official/national
language(s) of the host country. Bilingual/multilingual children at monolingual school. A
multilingual/multicultural classroom. The course Pre-school, primary and secondary
education in the context of bilingualism and multilingualism.

Tema 3. Integrated Approaches of TESOL.

ConepkaHUe TEMBI.



An Overview of Language Teaching Methods and Approaches. Tools and Techniques of
Effective Second/Foreign Language Teaching. Communicative Language Teaching. Teaching
Language through Discourse. Content-Based and Immersion Models of Second/Foreign
Language Teaching. Task-Based Teaching and Learning. Teaching Young Learners in
English as a Second/Foreign. Adult Learners in English as a Second/Foreign Language
Settings. English for Specific Purposes. English as a Second/Foreign Language Textbooks:
How to Choose Them—How to Use Them.

PA3IEN 3. The foundations of teaching languages with the use of technologies in
multicultural education.

Tema 1. Technology-mediated language teaching in multilingual & multicultural education.
ConeprkaHue TeMBI.

Adaptation the course content to the blended and online teaching environment. Using
the flipped classroom approach in the technology enhanced offline and online language
teaching Core principles and best practices of online teaching and learning. Technology tools
to support language teaching and learning. Task-based language teaching in the technology-
mediated language classroom.

Tema 2. Effective instructional interaction in blended and online language classroom in
multilingual & multicultural education.

ConeprkaHue TEMBI.

The four environments: oral synchronous, written synchronous, oral asynchronous, and
written asynchronous environments. Teaching a language focus lesson online. Teaching a
skills focus lesson online. Using text, sound and visuals to amplify oral and written venues.
Copyright and language teaching materials writing and use. Designing online language
teaching curricula. Instructional design. Virtual classroom vs. LMS (Learning Management
System) in the blended and online language classroom.

Tema 3. Assessment and feedback in technology-mediated language teaching in multilingual
& multicultural education.

CoaepxaHue TEMBI.

Technology-mediated formative and summative assessment. Test formats and task
types for online language assessment. Providing explicit oral and written feedback. Providing
implicit feedback. Online test-proctoring. Dealing with technical issues. Managing behaviour
in the online classroom. Self-reflection practices for online language teachers.

5. OHEHOYHBIE CPEACTBA JJIsA TEKYIIEI'O KOHTPOJIA YCIIEBAE-
MOCTH, MPOMEXYTOYHOM ATTECTAIIMHA IO U'TOI'AM OCBOEHUA
JUCIHUIIVIMHBI U YYEBHO-METOJANYECKOE OBECIIEYEHUE
CAMOCTOSTEJABHOMN PABOTHI CTYJEHTOB

5.1. Texkyuuii KOHTPOJIb YCIIEBAEMOCTH
IIpumepHbIe 3a1aHUA 1JIsl IPOBEACHUS PEHTHHI-KOHTPOAS
1 cemecTp
Pevimune-konmpons 1
1. Assessment is only tests and quizzes.

-

True
( False

2. Which is a question teachers should consider first when developing assessment?

How many questions to write for the test?
©" When should the test be given?
¢ Why are the students being assessed?



O What kind of questions should be on the test?

3. Which is an example of direct assessment?

Fill-in-the blank sentences in a grammar test.
True-false questions testing reading comprehension.
A exercise matching vocabulary with definitions.

Recording short spoken answers to questions about daily life.
4. Why might students prefer a multiple choice question?

© The answer appears in the test.

Guessing is fun.
They can use language.

They are easy to score.

5. What is an advantage of using multiple choice?
O They are easy for teachers to write.

It is the best way to test grammar directly.
Beginning learners don't have to produce language.

It gives students choices.

6. Which is NOT a difference between fill-in-the-blank questions and multiple choice?
O Fill-in-the blank answers are harder to score.
Multiple choice questions are harder to write.
Fill-in-the blank answers are easier to control.

Fill-in-the blank questions elicit production.
7. Indirect assessment is often used in assessing communicative competence.

( True

( False

Discussion questions

1. As a teacher, what have you done to promote your professional competence?

2. Discuss in what ways the following can help you develop professionally. Which ones
contribute most to your professional development?teaching journalmaterials
developmentfeedback from colleagueslearner feedbackseminars and workshops

3. Some teachers seem to stop developing at some stage in their career. What do you
think are the reasons?

4. How important is your work environment in promoting your professional growth?
5. In what ways has your philosophy of teaching changed over the years? Give some
concrete examples.

6. What is the role of in-service, teacher-training programs in teachers’ professional
development?

Petimune-xonmpons 2

1. What is a good reason to use direct assessment?

To make scoring easier for students and teachers.
© To motivate students to use the language.

© Toadd variety in the test.



To punish students who aren't working hard.
2. Teachers should ONLY use direct assessment.

( True

( False

3. Which is a solution to help low proficiency learners with direct assessment?

© Use examples to show students how to do the task.

Give feedback that is numerical.
Provide many different tasks for students to choose from.

Use longer questions so the teacher is doing most of the talking.
4. Why is it difficult to interpret the scores from direct assessment? (choose the best answer)

Direct assessment is too subjective for scoring numerically.

Sometimes students are on the borderline between score levels.

©" The scores need to be considered along with the rubrics used to evaluate the performance.

Longer performances take more time to score and teachers may get tired and score lower.
1. The use of a test is important to its validity.

P
True

e~
False

2. Which is an example of a reliability problem?

©A listening test that requires strong reading skills to perform.

A rubric that is confusing to the teacher scoring performances.

Test items that are numbered incorrectly.

Using both multiple choice and performance tasks in a test.
1. What experience do you have of learning a second or foreign language? How would
you characterize the teacher’s teaching method? How effective did you find it?
2. What do you understand by a teaching “method” and what is the source of different
methods? How do methods often differ from one another?
3. Is your teaching based on a particular method of teaching? If so, how did you learn to
teach in this way?
4. Do you agree that the notion of “method” presents a restrictive view of the nature of
teaching? When might it be useful to teach according to a specific method?
5. How do you understand the differences between an “approach” and a “method”? Is
this a useful distinction?
6. Why do you think many teachers are attracted to the idea of “a best method”?
7. What are the three most important principles that you think a teacher has to be aware
of in teaching an ESL class? Where do these (and other principles) come from?
8. Some learners appear to be more effective language learners than others because they
use more effective learning strategies. What do you understand by a “learning
strategy”? Can you give examples of strategies that successful learners might use?
9. How important do you think risk taking is in language learning?
10. What role do you think motivation plays in learning a language? How can learner
motivation be developed?
11. Which of these words do you think can be used to describe teaching? What view of
teaching do these terms suggest to you: a science, a profession, an art, a craft, a
technology, an industry?



12. What role does theory play in shaping teaching practice? Is good practice dependent
on theory?

Petimune-xonmpons 3

1. What is a benefit of using Assessment for Learning?

-~

Students build self-awareness about their learning.
Teachers save time by having students write tests.
The course curriculum can be separated from assessment.

It emphasizes communicative language teaching.

2. Which is NOT an example of Assessment for Learning?
O Working as a whole class to score sample speaking performances using a rubric.
Asking students to define what "good" listening skills are in a second language.

Explaining to students that their final exam will be the major part of their grade.

Letting students indicate how well they have understood the material in an assigned
chapter.

3. Which strategy is about teaching conversation?

A) Rules and structure

B) Perfection versus intelligibility

C) Input and output

4. Which tasks correlate with teaching Speaking?

A) Complete the chart with the phrases

B) Simulate the situation

C) Fill in the gaps with the correct form of the verb

5. Which of the teacher’s roles is characteristic of teaching conversation?

A) Participant

B) Facilitator

C) Supervisor

6. Levels of CC

A) Low — Middle — High

B) Beginner — Intermediate - Advanced

C) Poor — Average — Good — Excellent

7. What are the requirements of the level in English on finishing school?

A) A2 B) B1 C) B2

8. What is the meaning of the word ‘elicit’?

A) to find out something by asking students whether they know it

B) to find out some information by asking careful questions

C) to make sure everybody understands you

2 cemecTp

Petimune-xonmponw 1

Analyze one chosen text-book for EFL. Look for the following seven features:

1. Topics. Will they engage the students’ interests? What are they based on — experience,
materials in the book such as readings and pictures, activities and inquiries beyond the
classroom, or out-of-the-blue random topics? Are the topics culturally appropriate for your
students? Is the content relevant and engaging?

2. Types of writing. Are the students writing essays, letters, or paragraphs? Is that what they
need to be writing?

3. Opportunities for and instruction in methods of generating ideas. Which of the following
are included: brainstorming, free writing, listing, mapping, outlining? Which are appropriate
for your students?




o

4. Instruction on principles of rhetorical organization. What information is provided to help
students organize various types of writing — letters, description, narration, exposition, and
argument, for example — and which types do your students need to practice?

5. Opportunities for collaboration. Is group work a part of the activities? If so, how are
collaborative activities viewed in your culture?

6. Opportunities for revision. Are students encouraged and directed to write drafts? Does the
book provide instruction on what to do at various stages? Does your curriculum allow for
revision of essays?

7. Instruction in editing and proofreading. What can students learn from the book about how
to edit their own work? What instruction is provided in finding and editing grammatical
errors?

Petimune-xonmponw 2

1. Find three language course syllabuses that are aimed at different groups of learners (from
your place of work, online, or in course books, or use the syllabuses in Figures 1, 2, and 3).
Create a chart or graphic display that shows how the syllabuses are similar and how they are
different. What accounts for the differences?

2. You have been asked to evaluate a new curriculum plan for a language institute. Write a
letter to the language institute in which you explain to them what you will need to evaluate the
plan.

3. Create your own template for a syllabus.

4. Rewrite a syllabus from one of your courses (or a course that you are familiar with),
incorporating ideas and information from this chapter.

Petimune-konmpons 3

1. Select a listening text based on a subject matter that your classmates are unlikely to be
familiar with. Play the recording, or read the text out loud to your classmates. Do not at any
time tell them what the text is about. At the end of the listening, have each person reflect on
the experience, telling the others what they think the text is about and how they tried to make
sense of what they heard. Review some of the cognitive processes explained in this chapter,
and use your understanding to explain what your classmates were trying to do.

2. For each task, plan a one-hour listening lesson for a group of students you have in mind,
decide what listening skills are being practiced and what listening outcomes are appropriate
for the task, and then explain what type of listening text or interaction scenarios you would
use for the lesson. Your lesson should include a pre-listening and a post-listening activity.
One of the activities must include a clear metacognitive dimension. Write the outline of the
lesson in the format that is recommended in your course. If you have access to an ESL/EFL
class, present the lesson in the class and share with your classmates how the lesson went.

3. Make a list of useful questions and phrases that you can teach your students to say when
they need to ask for: (a) repetition; (b) explanation; (c) verification; (d) rephrasing; and (e)
examples.

4. Work with a partner.. Listen/view the text, and make notes individually. Then share your
notes with each other, and identify differences and similarities in what you thought and did.
Discuss the reasons for these similarities and differences, and identify one or two things you
have learned about the listening process through this activity. Share your ideas with the rest of
the class.

5.2 TIpoMe:KyTOYHAsI ATTECTAIUSI 10 HTOraM OCBOEHUSI TUCIHIIHHBI
(1 cemecTp, 3aueT)
IIpuMepHast TeMaTHKa BOIIPOCOB K 3a4eTy:
English in the World Today. Non-Native English-Speaking Teachers in the Profession.
Principles of TEFL teachers.
Classroom Research, Teacher Research, and Action Research in Language Teaching.
Reflective Teaching: Principles and Practices.
Lesson Planning in Second/Foreign Language Teaching.
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13.
14.
15.
16.

17.

18.

NG~ WNE

©w

11.
12.
13.
14.

15.
16.
17.

18.
19.

20.
21.
22.
23.
24,

Effective Professional Development for Language Teachers. TEFL teachers-community.
Second Language Listening Comprehension: Process and Pedagogy.

Teaching Second/Foreign Language Literacy to School-Age Learners.

Developing Engaged Second Language Readers. Teaching Reading for Academic Purposes.
Considerations for Teaching Second Language Writing. Grammar in Second Language
Writing. Teaching Grammar. Spoken Grammar. Teaching and Learning Vocabulary for
Second Language Learners.

. Assessment in Second Language Classrooms
11.
12.

Fluency-Oriented Second Language Teaching. Critical Thinking in the EFL Classroom
Cultural traditions of learning and learning in different countries. Learning priorities in
different cultures.
Teaching styles in different cultures.
Styles of motivation for learning and education. Motivation in Second Language Learning
Language education in different cultures. Language Learning Strategies and Styles.
Aspects of bilingual/multilingual education. The education of ethnic and cultural minority
groups.
Bilingual/multilingual children at monolingual school. A multilingual/multicultural
classroom.
The course Pre-school, primary and secondary education in the context of bilingualism and
multilingualism.
(2 cemecTp, dK3aMeH)

IIpumepHasi TeMaTHKa BONIPOCOB K YK3aMeHY:
An Overview of TESOL Methods and Approaches.
Teaching Language through Discourse.
Content-Based and Immersion Models of Second/Foreign Language Teaching.
Task-Based Teaching and Learning.
Teaching Young Learners in English as a Second/Foreign.
Adult Learners in English as a Second/Foreign Language Settings.
English for Specific Purposes.
English as a Second/Foreign Language Textbooks: How to Choose Them—How to Use
Them.
Adaptation the course content to the blended and online teaching environment.

. The flipped classroom approach in the technology enhanced offline and online language

teaching.

Core principles and best practices of online teaching and learning.

Technology tools to support language teaching and learning.

Task-based language teaching in the technology-mediated language classroom.

The four environments: oral synchronous, written synchronous, oral asynchronous, and
written asynchronous environments.

Teaching a language focus lesson online.

Teaching a skills focus lesson online.

Using text, sound and visuals to amplify oral and written venues. Copyright and language
teaching materials writing and use.

Designing online language teaching curricula. Instructional design.

Virtual classroom vs. LMS (Learning Management System) in the blended and online
language classroom.

Technology-mediated formative and summative assessment.

Test formats and task types for online language assessment.

Providing explicit oral and written feedback. Providing implicit feedback.

Online test-proctoring.

Dealing with technical issues.



25. Managing behaviour in the online classroom. Self-reflection practices for online language
teachers.
5.3. Opranuszanus caMoCTOSITeIbHON PadoThI CTY/IEHTOB

CamocTtosTenbHas paboTa CTYACHTOB SBIISETCS HEOTHEMJIEMOW YacCThIO JTUCHUILUIMHBI
«OCHOBBI KOMMYHHMKATUBHUCTHKH» M pPacCMaTpUBAeTCs KaK OTAENbHBIM BHJ Y4eOHOI
JeSITeIbHOCTH, KOTOPBIM BBICTYIAET KaK BaXXHBIN pe3epB (pakTopa yueOHOTro BpeMEHHU.

Buasl camocrosTenbHOR pabOThI: MPOOIEMHBIE BOMPOCHI, 00CYXKIEHHE MPOOIEMHBIX
CUTyallui, IpaKTUYECKUE 3aJJaHusl U KeUChl 1o Kypcy. KoHTponb camocTosTebHON paboThI
OCYIIECTBIISICTCS HA TMPAKTUYECKUX 3aHATUSAX IOCPEICTBOM  YCTHBIX OTBETOB H
MIPEJICTaBICHUS MTPE3ECHTALIHIA.

Y4eOHO-MeToInYecKoe 00ecIeueHue CaMOCTOSTEIbHON paboThl CTYICHTOB:

1. OcHoBbI IPO(heCcCHOHATILHON MEKKYIBTYPHONH KOMMYyHUKaruu: YueOnuk / H.B.
Bappiaukos. - M.: By3osckuii yueonuk: HUL] MTH®PA-M, 2014. - Pexxum ngoctyna:
http://www.iprbookshop.ru/3788.html.— DBC «IPRbooks»

2. KonkoBa M.K. CoBpeMeHHast METOAMKA COM3YUYECHUSI MHOCTPAHHBIX S3BIKOB U
kyneTyp .— CII6.: KAPO, 2011. - Pexxum nocryna:
http://www.iprbookshop.ru/19985.html.— 3bC «IPRbooks»

3. En6aesa JI.B. IIpaktuky™m no npodeccrnoHalbHO-OPUEHTUPOBAHHOMY OOIIIEHUIO.
[TpodeccuonanbHas KOMMYHUKALMS YUUTENS aHIIIMICKOrO si3bika — [lepmb: [lepmckuit
roCyapCTBEHHBIN T'yMaHUTapHO-Tiefaroruueckuii yauusepcutet, 2013. - Pexxum nocryma:
http://www.iprbookshop.ru/8397.html.— 5BC «IPRbooksy»

IIpumMepHbIe 32 JaHUSA 1JIsl CAMOCTOSITEILHONH PAGOTHI CTY/IEHTOB

1.

e Locate an English as a second language (ESL) or EFL student who is taking courses
through the medium of English. Interview this student about the academic listening
challenges that he or she encounters.

e Search for lectures on the Internet. You could try, for example, MIT Open Courseware
(http://ocw.mit.edu/index. htm) or Open Yale Courses (http://oyc.yale. edu/). Record a short
extract of a lecture and transcribe it.

e Based on your lecture transcription from Activity 2, identify the features that characterize
it as an academic text.

e Design some additional tasks or activities that might accompany the lecture text used in
this chapter.
2.

e Drawing on the ideas presented in this chapter, discuss what you believe are the essential
differences between literary and nonliterary texts. Which of these types of texts do you read
primarily and why?

e Discuss what you believe are the major advantages and disadvantages of using literary
texts with L2 students.

e Do you think explicit attention should be given to examining the form of literary texts in
L2 classrooms? What reasons do you have for your opinion? Do you believe this attention to
form detracts from students’ aesthetic experience with a text? Why or why not?

e ..even though there are differences between dialogues in literary texts and natural
conversation, such material is valuable in developing students’ pragmatic competence... Do
you agree? Why or why not?

3.
Select a short story that you believe will be engaging for a group of language learners you are
familiar with. Then design one of the following activities:

e an activity that encourages students to draw on the text to support their opinion of a
particular character in the story



http://ocw.mit.edu/index
http://oyc.yale/

® an activity that encourages students to explore how the text would be different if told from
another point of view

e a series of activities that involves the development of all four skills: reading, writing,
speaking, and listening

Select a piece of literature that exhibits several cultural schemata. Begin by analyzing the
cultural schemata that exist in the text, listing specific details that contribute to each of the
schemata. Then describe how you can make these schemata accessible to a particular group of
language learners.

Select a second language textbook that uses literary texts as content. Then review the follow-
up activities that are included in the text, and discuss whether you believe the activities
contribute primarily to students’ aesthetic reading of the text or to their efferent reading of the
text.

4,

e In your state, region, or country, what is meant by the term bilingual9 Which languages
does this term usually refer to, and which of these are found in the educational system? At
what levels are they used/taught?

e In your teaching context, why are teachers, students, and families interested in bilingual
approaches to language learning? What kinds of goals do they hope to achieve?

e In your locality, are there any other institutions, community groups, or broadcast media
where the use of a language other than the dominant one is usual? Identify any settings where
the use of another language is a regular occurrence; comment on whether and how the use of
language in such a setting might promote an interest in bilingual instruction in that language.

e In your view, is comprehensive academic literacy in two languages a reasonable goal for
students enrolled in the bilingual programs you know about? Why or why not? What
conditions are conducive to the development and maintenance of literacy in two languages?

e U.S. instructors: Look at the content of propositions such as California’s Proposition 227
(1998) or Arizona’s Proposition 203 (2000). Then search for websites advocating English-
only policies. Summarize the arguments presented. Based on the information provided in this
chapter and your own experiences, how would you counter these arguments?

e Observe an ESL or EPb class that uses literary texts. Describe the activities in the class
that contribute to students’ awareness of the language in the text and activities that develop

students’ awareness of the cultural schemata in the text.
5.

e Call your local school district to find out whether they have any classrooms that follow a
bilingual model. If they do, visit a class for an hour or two to observe some typical classroom
activities and see how the teachers and students negotiate the use of two languages.

e |f there are any bilingual programs located at schools (public or private) near you, arrange
to talk with one of the teachers in the program. Ask the teacher how the curricular design and
materials are employed to develop proficiency in two languages. Examine the materials used
for literacy instruction in each language to get some idea of the language models used to help
students become biliterate.

e Gather some information on student assessment from one or two schools or school districts
with bilingual programs. What kinds of student assessments are regularly administered and in
what language? If the district includes non-native speakers of English, are testing and
assessment requirements modified or altered in any way to accommodate them? If so, how?

e Ask staff members from schools serving different levels of students (elementary, middle
school, or secondary) how they address issues of family contact and community outreach.
Gather samples of any communications sent to students’ homes. Find out which languages are
used to communicate with families; also find out how often and why families are asked to



come to the school. Do you think such modes of outreach are likely to engage students’
families? Why or why not?
Contact the legislative analyst’s office for your state or region to see whether any legislation
affecting language use or study has been proposed within the last two years. Identify the
sponsors and the intent of this legislation. If it has passed, ask some bilingual and teachers of
English language learners if it has affected their work in any way.

@®oHa oueHouHblx MarepuasnioB (POM) s npoBeneHUs aTTECTAllUU  YPOBHS
C(bOpMHpOBaHHOCTI/I KOMHeTeHHI/Iﬁ o6yqa}01unxc>1 10 AUCHHUIIIINHE 0(1)OpMJ'I$ICTC$I OTACIBbHBIM
JIOKYMEHTOM.

6. YYHEBHO-METOANYECKOE U HTHOOPMAIIMOHHOE OBECIIEYEHHUE

JUCHUITIIUHBI
6.1. KuuroodecneueHHOCTh
HaumenoBanue nurepaTypsbl: aBTOp, HA3BaHUE, BU/L T'on KHUT'OOBECIIEYEHHOCTD
U3/IaHUs, U31aTCIHCTBO U3IaHUs Halliume B 51eKTPOHHOM
karajore ObC
OCHOBHas JTUTEPATypa

1. OcHoBBI PO ECCHOHATBHOM 2014 http://znanium.com/catalog/prod
MEXKYJIbTYpHOU KOMMYyHUKaImu: Y4ueOHuk / H.B. uct/408974
Bbappinukos. - M.: By3osckuii yueonuk: HUL]
NHDPA-M
2. Konkosa M.K. CoBpeMecHHasE METOJHKA 2011 http://www.iprbookshop.ru/1998
COM3YYEHHUS] WHOCTPAHHBIX SI3BIKOB M KYIBTYp .— 5.html
CII6.: KAPO
3. Enbaenra JI.B. IIpakTukym 1o npodeccroHaabHO- 2013 http://www.iprbookshop.ru/8397
OPHEHTHPOBAHHOMY OOIICHHIO. html

[TpodeccronanbHast KOMMYHUKAIUS YIUTEIS
aHrIMKUCKoro s3bika — [lepmsb: [lepmekuit
roCyJapCTBEHHBIM T'yMaHUTAPHO-TIEarOTUYECKUN

YHUBEPCUTET
JlonmonHuTenpHAs TUTEPATypa

1. Kouerypoa H.A. 2010 http://www.iprbookshop.ru/4486

TenekoMMyHUKAITMOHHBIE 0

MPOEKTHl B OOyUeHHUH

MHOCTPAHHOMY S3BIKY

— HoBocubupck: HoBocuOupckuii
rOCYJApPCTBEHHBIM TEXHUYECKHIM YHUBEPCUTET

2. HoBrele memarormueckue u 2008
WH(GOPMAIIMOHHBIC TEXHOJOTHH B CHCTEME
oOpa3zoBaHus : ydeOHOE

nocobue 11 By30B / E. C. Tlonar [u ap.] ; mox pen. E.
C. Ilonar .— 3-e u3., ucrp. u 1om. — MOoCKBa :

Axanemus
3. MatBuenko, JI. M. 2017 http://www.iprbookshop.ru/5922
CoBpeMeHHBIE 00pa3oBaTeIbHBIC 9.html

TEXHOJOTHH B TPENOJAaBaHUU
HHOCTpPAaHHOI'O A3BbIKA:

MpPEe3EHTAIIMA U TPOCKTHI.

Vuebno-meroaudeckoe mocodue / JI. M. MartBueHko,
H. A. CsicoeBa. — CaparoB : By3oBckoe
oOpaszoBaHHe

6.2. Ilepuoauyeckue u3IaHus




Kypnan «IHOCTpaHHBIE SI3BIKH B LIIKOJIE

6.3. UnTepHeT-pecypchbl

Forum [English Teaching Forum]

The Internet TESL Journal

EFL ESL ELL: Free Journals
https://www.schoology.com/blog/flipped-classroom
https://elearningindustry.com/the-flipped-classroom-guide-for-teachers

7. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHHUE JUCIUIIJIMHBI
Jlnst peanuzanuu  JaHHOW JWCIHUIUIMHBI MMEIOTCS CIICIUAJIbHBIE TTOMEIICHHS IS
MPOBEICHUS 3aHATUM JIEKIIMOHHOTO TUIIAa, 000PYIOBAaHHBIE MYJIbTUMEIUUHBIM IIPOESKTOPOM.

Hepequb HCIOJIB3YCMOTI'0 IMIICH3MOHHOI'O IMTPOrpaMMHOTO obOecreueHus:

Microsoft office 2007-2010
Media Player Classic
Daum pot player



Pa6ouyro nporpaMMy COCTaBHII @/ E L. Ceereecea

Penensent
(mpencraBuTens paboronmarens),3amectutens aupekropa no YBP MBOY COIII Nel6 r. Buamumupa,

YUTEJIb AHIJIMHCKOro SI3BIKa BBICIIEH KBaJIH(HUKAITMOHHON KaTeropuu
JlaBposa O.I1. Z;é%

/ (mecTo paboTsl, nomkHOCTL, PUO, noanucs)

[Tporpamma paccmoTpeHa u o00peHa Ha 3acenannu kadeaper BUSAuMOWS

[porokon Ne 40 ot _ AL, 062/ tona

3aBexyromuit kadeapoi E.E. Jla6moa
((Dl/lq, nomucs)

PaGouass mporpamma paccMoTpeHa U 0a00peHa Ha
nanpasiaenus 44.04.01 Iemarornyeckoe oOpazoBaHue
ITporokomn Ne oT 25/ oJa
[Tpencenatens KOMUCCHI [5

(®HO, nomnucs)

CHaHUuH Weﬁno-merom/mecxoﬁ KOMHCCHH

M.B. ApramoHOBa




